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Abstract
Social changes of the twentiyst century increased the number of people who growihgiween
culture® in imobiled families. The presented doctoral dissertation deals with broadly understoed well
being andvorldviewsrelated taglobal problemgenvironmetalism) of people defined as third culture
kids (TCK) who spent a significant part of their developmental years in oigtdiéerent from their
parentéculturgs). The features that all TCKs have in common are international maiitysience)
permanent contact with cultural diversity, and the need to negotiate personal, social and cultural identity,
depenihg on the changing culturabntext(cultural homelessness).
The dissertatiofis based on a series of five articldree stidies aimedo analyse the relationships
between the broadly understood wading of TCKs and their environmentalorldviews with
multicultural identiy configurations(integration, categorisation, compartmentalisation), including
psychosocial mediator§he other two studies hypothesised the posipiraictive effectf global
mindset and cultural intelligence on the functioning of BCK
The results showedamong othersthat TCKsb well-being and worldviewsdependon internal
integration versus idergittcompartmentalisation and categorisatioot mere exposure to diversity
international mobility In addition, the researgirojectconfirmed the hypotheses about the supporting

role of globalmindsetand cultural intelligence in the functioning of TEK
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1. Introduction
1.1. Background

Social changes brought by the globalisation processesnationalisation of economieand
ease in mobility increased thembers of childregrowingupb et ween t he cul tures
exposed to cultures different than their parent(siadedthird culture kids (TCKs]Fail et al., 2004;
Pollock et al., 201} Interculturalblending on an unprecedented scale lbdsto novel postmodern
identity paradigms reflecting social, cultural, and personal chaligeshild needs toegotiatecultural
rules, values and norms, it mayepsure a growingp person tremendouslysrimshawand Sears
(2008), in their theoretical statement regarding the identity of global nori&iss(international
students), described their experience agiqaintessential poshodern lifestylé due to their
fragmentation, dynamism and transiéimtmaking charcter(p. 272).

Traditionally migration was a relatively stable phenomenon experienceddmmgwithout a
need for instant transitions, and models explaining such a process have been vastly regegrched
Berry et al., 2001Sam, 2005k Castleset al. (2003) observedhat forms of migratiorcurrently go
through diversification processanotivating social sciences to focus on different kinds of mobilities
(Urry, 2000).Vora et al. (2018) further highlighd the necessity for a paradigm shift from thinking
about multicultural individuals as a category to thinking about indivithyedl multiculturalism asa
degree to whiclsomeonadentifieswith and internalisemore than one culture.

The effect of exposureo cultural diversity while growing upvith the lack of necessity to
assimilate with the host country has been less understoodlitetatire, particularly overlookingon
Western third culture individual§-he growing community ofiglobal nomads is relatively poorly
researchedand the existing majority of scientific papers on the topic of TCKs are qualitative and very
per sonal ( TSomebrécently ag@peafingjssertationprojects have been tappirgto the
problem of noAVesten TCKs in a ph&omenologicalmanner (Mizutani, 2020)but quantitative
studies are scarcdhe topic area concerning new multicultural and transient identities and how
individuals deal with internal cultural diversity has yet to be sufficiently explored (Lilgendahl et al

2018).



Another challenge theglobalised worldfacesarethe dispersiorand complexity ofecological
problems like tpbal warming and depletion of natural resouredsich demand collaborative work at
the international level (Dunlagt al.,2000).TCKs 6 exposure to cultural div
years might support global issues engagement and ecocentric worlgiaghsair extended, hybrid but
integrated crosscultural identity, global mindset and valuéMosanya & Kwidkowska, 2022)
Consequently, multicultural identity configurations could also impact themoonmental attitudes
of TCKsas they vary predominantly in inclusivenestvantto environmentalism

Hencethe present dissertatiaxploresTCKs0 social and cultural identities to predict factors
supportive of their welbeing, simultaneously looking at predictors of theiological engagement. It
must be stated th#tis dissertation is grounded in the specific multicultural cortEkhe United Arab
Emirates(UAE), where, acording to recent statistics, the ratio between expatriates and local Emirati
citizens is 9 to 1 (Global Media Insight, 202The UAE is a multiultural country that promotes
integration and diversity as a state policy, with many yoasglentsategorised as TCKaAccordingly,

the UAE constitute aaxcitinghub for TCkrelatedstudies.
1.2. Multicultural context of the United Arab Emirates

Specific nmulticultural social characteristicsf the UAEresulted from fast economic growthdan
favourablesettlement conditionfer expatriatesDue to its flourishing economy, the UAE has attracted
many expatriates to settle fmainly for a limited duration. In the UAE, most students fall into the
TCK categorydue to their temporary residency status and lack of opportunities to become maturalis
(Dillon & Ali, 2019) Since here isno need for assimilation with native culturesidents of the UAE
coexist cultivating their home cultural traditions bonded by common laweaodomybut not cultural
norms.

Growing up in the UAHSs far from typi@l, and eery social encounter may seem like a journey
overseasThe countryas a whole celebrates diverse cultural and religious holidays. In thedilixBns
live in culturalrelativity, an actuapostmoderndynamicandhybrid society with no dominant cultural
paradigm.This may comewith advantagessuch aghe development of openness, flexibilitand

cognitive strengthbutit can also havdrawbacks ithesense of confusiocabout oneds r oot s



1.3. Third culture kids

Dueto the rise of multinational corporations with branches around the globe, more and more
children are raised in a culture(s) other than their parents and belong to theogiglstategory of
third culture kidgecognised by many scholaRhuwit 2019;Pdlock et al., 2017; Stokke, 2013jhird
culture kidsare described as individuals who grew up in a cultuseeerakultures different to that of
their parents (or country given on their passpaodally due to workelated migrationsyhich results
in meaningful exposure to diversity during childhood and adolescence (Pollock et al.,.2017)
Furthermore, o6third cultured is defined as a sha
lifestyle. It indicates that TCKs may configure a distivetultural identity (third culture) that is neither
their parentsé culture (first culture) nor the h
phenomenon can b(@994)tbeoryd thiid spacévhich befers @ the hyldity of the
identities of croszultural individuals that are fluid and constantly being made. Such-cultssal
exposure significantly influences TCKsO6 sense o
(Pollock et al., 2017; Stokke, 2013

Despite considerable differences amaimigd culture kids Ruth and John Useen(as cited in
Pollock et al., 2017)who coined the termwere able to accentuate significant intragroup parallels,
namely lack of belongingness (cultutamelessness) and impermanence (transieft®se two
factors have been shown in the I|iterature to si
TCKs usually only migrate for a limited period and expect repatriation to Hbene country. Tése
processesnay stop them from fully acquiring the local culture paradigm; instead, they cultivate both
their parentsé and host culture(s) to -autuwabr t ai n
kids (CCKs) who move oversetisstay permaently and undergthe acculturation process.

It must be noted thatCK individuals increasingly identify themselves as a separate group with
a shared identity (Jung, 2016; Stokke, 2013) and create organisations (e.g. Mu Kappa) to promote

complex identite and provide support to people with mult't



1.3.1.Advantagesof being TCK

There are multiple advantages to being TCKs, like multilingualism, cultural sensitvity,
increased level of global mindset and leadership siKldldck et al., 2017Stokke, 2013)TCKs also
are characterised lmyltural intelligence (Tarique & Weisbord, 2013), cosmopolitanism, and expanded
worldviews (Pollock et al., 2009According toWestropp et al. (2016TCKs possess competencies in
dealingwith the international environment. Such intercultural compésmneere further shown to
supporbi cul t ur al -baind [Bannetd&Barinet, 8004)/ithlsuch a broad, comprehensive,
inclusive mindset and skills, TCK individuals, as global citizens, could also exhibit more pro
environmental attitudes.

It is worth noting thatdr third culture individuals, thezultural distinctiveness cabheregarded
asaliconstructive mar gi bamlandBegmer (Z063areférredeta coresttuctive 2 0 0 4
marginality as the ability to create a sense of wholeness ¢l diverse experiences of TCKEBhird
culture individuals may attribute their uniquenessheir cultural richnessncreasingself-evaluation
and life satisfaction (Fail etal., 2004). HenteCKs & cul tural compl exity, fl

constitute positive sources of their uniqueness (Stokke, 2013).

1.3.2.Disadvantagesf being TCK
However, TCKs exposed to multiple cultural paradigms may have issues relating to others and
hence may feel like they do not fully belong to any sociocultural category (Fail et al., 2004; Hoersting
& Jenkins, 2011; Pollock et al., 2017). Some ofghblicatin s 6 dadndersni ng TCKsd ex
point to struggles rather than benefits of their upbringimzguding The 10 Biggest Struggles of Being
a TCK(West, 2016ndThird Culture Kids- The Negative Aspects of Living Overséaana, 2015).
Furthemore TCKs 6 <cul t ur al and soci al véariousngrmeandvaltes on c a
may not allow them to form coherent and consistent identities ddewglopmental years (Erikson,
1980).TCKs struggle to fit irdespite otnworking hard to blendif O6 Shaughnessy, 2014
As TCKs move between cultures before they have had the opportunity to complete the critical
task of personal and cultural identity development, they face issues relaigentdy and sense of

belonging(Pollock et al., 201){ adversely affectingvell-being (Hoersting & Jenkins, 2011)estropp



et al. (2016) stated that distinct experience of TCKs often leads to a heightened sense of isolation.
Similarly, in the study based on interviews with TCK womeiJt&fsandAuton-Cuff (2009) observed
that they generally felt different froothers, regardless of where they livdeey often felt like outsiders.
As the authput it, the fApervasiveness of differento -
they described their experiences, the places, and their fediirffgeugh being different, these women
learned more about who they were N@Efore they discovered whbey wer® (p.764).Besides,
TCKs 6 di stinctiveness was reported as a sour c¢
misunderstanding and jealousy (Esp&fanpos, 2018Bonebright (2010) even highlighted that TCKs
might be at a high risk of developinganse of marginality due to a lack of sense of belongingness to
theirhome culture after reverse culture shock. Such marginality might, in turn, affect adaptability and
well-being.

The defining featur e o(Pollotk®Ka. &07Z), ivhickrmay bresak hi gh
TCKs 6 d e v eoltedjy setimgheavigoals to achieve, new values to respect, new rules to follow,
and giving up the old ondkijadi, 2018).A discontinuity and inconsistency of identity may occur if
one cannot find support in a new social environmentto preserve anddevelepb s sense of cor
of a personal narrative across situations. A person interviewed in the stuiigdbyandvan Schalwyk
(2014) expressed her frustration with the high mobility lifestyle in the following s\irtkel like |
have to wear a mastkherever | go and a different mask with different people. It is very exhaogting
11). Another issue related to the lack afntinuity is the futuré unpredictabilityiInL i ] a(2D18p s
study, TCK participants reported living temporarily during didldd, not knowing what they wanted
to do in the futureSuchfragmentation might constitute an isfoe T C K soddition (Yampolsky et
al., 2013) as deficits in individual continuity and consistency are associated with negative consequences

for the individual

1.3.3.Multicultural identity configurations as predictors ofwell-being andmindset
Multicultural individuals e not all alike Research on biculturalism pointed to the role of the
internal identity procegsas essential to the outcome of exposure to divefBaypetMartinez et al.,

2002; Haritatos & BeneWartinez, 2002) Furthermore the re-evaluationof accuturation models



motivated by changes to cultural and identity paradigms proposed identity and sociocultural factors as
supportive of multicultural individuals functioning (Berger et al., 2(@&fdar et al., 200).

Identity is commonly understood asubjectively experienced concept of oneself as a person
(Vignoles et al., 2006)The identity process theory (IPThas brought a novel, dynamic perspective on
self-construction, highlighting the soepsychological processes underlying identity creatiod a
changgBreakwell, 1986; Vignoles et al., 2006, 2013%uch a viewpoint encompasses a constructivist
paradigm, within which the identity is characterised as a multifaceted rootictimuously undergoing
transformations based on interactions with chaggontexts Therefore, identity may take fluid and
flexible forms, especially if its constituents are transient, as in the case of third culture individuals. Such
an approach seems particularly relevant when discussing new paradigms of TCKs and thisident
For third culture kidstheir hybrid identities are fluid and transformative and do not fall into traditional
cultural categories.

To encompass cultural pluralism, multicultural individuals ought to engage in specific strategies
facilitating their dentity building. The cognitivelevelopmental model of social identity integration
(CDMSI) (Amiot et al., 2007) accounts for the different ways multicultimdividuals cognitively
configure their many cultural identities within their overall identitys&ech has identified three types
of identity configurations: categorisation, compartmentalisation, and integratiiot(et al., 2007;

Amiot et al., 2018; Yampolsky et al., 2018 he categorisation configuration implies identifying with
one cultural grap, seeing one identity as predominant, and excluding other identities from the self. In
contrast, the compartmentalisation configuration allows an individual to endorse multiple identities, but
they are kept in distinct compartments in the self, sepmombecach other. These identities are context
dependent and activated depending on the social comtexithird configurationintegration occurs

when individuals feel that they endorse belonging to different cultural groups. Thus multiple identities
are organised within the self so that they are equally essential and form one coherertesiipya
Integration may enable individuals to establish conited¢pendent superordinate identity
encompassing multiple influences (Yampolsky et al.,32@at @nnot be reduced to the sum of its
constituent identitie¢BenetMartinez et al., 2002BenetMartinez & Haritatos, 200% Integration

refers to further reconciliation between multiple cultural paradigms, which may also allow for the

10



cohesion of oneself. Integrated multicultural identigy involvesupracultural aspects and may reflect
hybridisation, an identity Hbetweer(Bhabha, 1994). The following quote from an interview with TCK
supportssuchthedsisl am a gl obal ci tjiuzsetn n(o.t. )t hle hnaavtei ocanna |i d

p.23).

1.4. T C K sgntiegration and functioning - supporting factors (social bonds, selfefficacy, global

mindset, cultural intelligence)

Berger et al. (2019) highlighted the role of psychosocial factors in the adjustment of international
students during their time abroad. In particutgithin the Multidimensionalndividual Difference
Acculturation (MIDA) model Berger et al., 201%afdar et al., 20, social support, identity factors
and perception of hassléscculturativestress)wvere deemed essential to the functioning of sojourners.
Apart from multicultural identity integration, sotiges seem particularly relevart thediscussion on
the well-being of TCKs. Bushong (2013), in his groundbreaking bdd&longing Everywhere and
Nowhere: Insights into Counseling the Globally Mopildnich addressed the psychosocial challenges
of TCKs, pointed tgroblems withlack of belonging and fitting isociety.Social bondsaffect the
formation of social and cultural identities of TEKStrong family ties, close friendshipsnd
relationshipsat school or work help individuals choose a socidllectiveas a base for social identity.
Also, as Wan and Chew (2013) sugeeéssocial ties may support establishing cultural identity since
they serve as a transmission agent of shared cultural knavledg

Furthermore, alf-efficacy appears to be significant to identity and the general functioning of
multicultural individuals, though its role might be more intermediary (Vignoles et al., 2006). An
i ndi vi dual oefficasyedaterminesnvihethereolsetsand acts on goaldBandura (1989)
theorised that seféfficacy isacontexs peci f i ¢ | ud g me kurthearore, seiéfficmcye 6 s a b |
is associated positively with achievement, cognitive effectiveness and persistence (Honicke &
Broadbent, 208) in Western cultures. Similar results have also been seen among collectivist cultures,
where self-efficacy improvedselfesteem and social functioning (Afari et al., 2012) and dealease
depressive symptoms (Mosanya & Petkari,@0Moreover, ahigh pereived selfefficacy supporéed

seltevaluation and functioning (Milam et al., 20 @)dbufferedpotentialnegative impadtof recurrent
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rel ocations on TCK adol (Beemstagstlenking2000pRomT@Ksaseid a dj u s
efficacy might beon one sidgimpaired due to a lack of control over multiple relocations and inevitable
change. On the other hand, sefficacy might be enhanceas a result othe vast crossultural
competencies TCKs possess, including a global mindset (Stokke, Z0&B¢fore, it is essential to
assess sefifficacy as an intermediary variable that may protectestfem and welbeing from the
negative impact of cultural fragmentation of TCKs.

A global mindset is another factor that should be considered. Stokk®8)(&0ggested that the
central aspect of the global mindset for cross | t ur al ly exposed individu.
diversity. o Cultural and cognitive aspects of a
positive assessment of cultusallifferent others, ability to perceive similarities between diversities,
facilitate cultural learning and gaining knowledgegessential for the development of cultural identity.
Additionally, a global mindset supports questioning the categorical fdefi€ubota, 2010).An
internalisation of more than one cultural worldview (ethnorelativism) is forming an opposite frame of
reference to ethnocentrism (Bennett, 2017). Therefore, a global mindset creates favourable conditions
for the organisation of cultat identities in an integrated manner rather than categorical or
compartmentalised.

Lastly, astudy by Presbitero (2016) demonstrated the rokrilbdiral intelligence also referred
to as ecultural quotientCQ), as aressentiasupporting factor in déiag with acculturational problems
for adult TCKs.Cultural intelligence has been linked to success and perforniariagernational
environments ranging from business orgatons to social institutions (Earley & Ang, 2003;
Hendersoret al.,2018).Therdore, theassessmemif the possibility that TCKndividuals with multiple
cultural backgrounddue tohigher levels of CQxperience less distreasad have more adaptability
and copingskills in the multicultural academic environmasitimely.
2. Research contributiors

Thisdissertation projeconsistf five research studies conducted with multiculturdividuals
who identified themselves a€Ks based on the definition of Pollock et @017)fCheck YES if you

have been raised in a culture other than that of your parents (or the culture of the country given on your
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passport) for a significant part (more than one year) of early developmental y&8is The
participants were of neWesern originand residentef the United Arab Emirates.

Although biculturalism has been previously studiBdr(tMartinez & Haritatos, 2005), there is
a scarcity of quantitativand generalisableesearch on identity structure and trsychological wel
being of TCK individuals who usually have more complex cultural idesthan biculturalsThe main
aim wasto expand the existing knowledge sacial and cultural identitiesof TCKs and explore the
relationships betweemulticultural identity configurationscategorisation, compartmentalisation, and
integration(Yampolsky et al., 201@dspted fromthe CDMSI model of Amiot et al(2007)and T CKs 0
functioning.Further, the rolg of psychosocial factors @& global mindset, socidlonds,self-efficacy
and cultural intelligence were alsoalysed.

Three first studiegStudy 1, Study 2, Study 8mployedMulticultural Identity Integration Scale
(MULTIIS; Yampolsky et al., 2016) to determine the configurationsmadticultural identitiesas
predictors of wellbeing and praecological mindsetvith mediating roles opsychosocial factord’he
two later studiegStudy 4, $udy 5) have explored thandividual contributionsof global mindset and

cultural intelligencdo the functioning of multiculturall CKs.

2.1. Study1i Exploring social and cultural identities of women Third Culture Kids (TCK) and

factors predicting life satisfaction.

Mosanya, M. & Kwiatkowska, A. (2021). Coplex but integrated: Exploring social and cultural
identities of women Third Culture Kids (TCK) and factors predicting life satisfadtidernational
Journal of Intercultural Relations84,65-78. https://doi.org/10.1016/j.ijimel.2021.07.001

It was an explorative study with female TE€kK the UAE motivated by recalls fronthe
literature thatreating collective identity might become challenging for B@K traditional categories
of nationality, ethnicity, and geographically described communities do not constitute sufficient social
identity sourcesNette& Hayden,2007). In the literature, labels ascribed to the TCK include culturally
homeless, culturallrootless, or suspended between cultures (Vivero & Jenkins, 1999; Petlatk
2017;Hoersting & Jenkins, 20)1There has been a lomggtablished approach in literature associating

crosscultural identity and frequent geographical relocations withowepished wetbeing (Hoersting
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& Jenkins, 2011)On the other hand, as Pollock et al. (2017) observed, being rooted in various cultures
might make TCK feel at home anywhere. However, no gesabédi studies existed to date.
Within theoretical paradigms of social and cultural identities, the study aonegplorethe

uni queness of TCK f e maieswithdnultipla ébjeativesa Firsthg, wedaimedte i a |
describethe configurations and prevalence of speciitrfs of social and cultural identiti€secondly,
we attempted to investigate the TCK characteristics, such as factors associated positively or negatively
withcrossc ul t ur al wellrbeing Basel wrathe $itérature, we selected the following kbesa
thenumber of countries where TCK lived, languages spoken, global misds&l inclusivenesand
essentialism.

The mixedmethods approach to exploring the social and cultural identity of TWks
employed We classified social identity into four wencepts: waroup, wecategory, weattributive
and weaxiological (Jarymowicz, 2002 2019, and cultural identity intothree configurations:
integration, categorisation and compartmentalisation (Yampolsky et al., ¥0d Gsed the weoncept
weighted scores to describe the social identity configurations and pedotier statistical procedes.

Theresults suggested that TEHefine social identity predominantly based on passport country
(we-category) and relationships with family and friends -gweup). We indicated that axiological
(valuebased) social identification and global mindseffdned essentialism and categorisation known
to disturb crossultural relationshipsand weltbeing There was a general tendency for integrated
cultural identity, with cultural configurations of categorisation and compartmentalisation correlating
positivdy with essentialism. Hierarchical regression analysis evidenced that integrated multicultural
identity, global mindset, and social inclusiveness were significant positive predictors of life satisfaction
for female TCK.

These results fed into a betterderstanding of the TGK éonfigurations of collective identities
andhighlightednew factors related to TGK@ell-being.The global mindset, social inclusiveness and
integration are dynamic conceptisat can be stimulated via environmental inputs. Int@tions

targeting these variables cothdprove the weklbeing of TCks.
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2.2. Study 27 Multicultural identity integration versus compartmentalisation as predictors of

subjective welltbeing for Third Culture Kids .

Mosanya, M., & Kwiatkowska, A. (2022). Multicultural identity integration versus
compartmentalisation as predictors of subjective-weihg for Third Culture Kids: The mediational
role of selfconcept consistency and sefficacy. International Journal of Environmental Research
and Public Hedh. https://doi.org/10.3390/

Study 2built upon Studyl and aimed to explte the mechanisiibehindthe predictive effect the
multicultural identity configurations oif C K s 6 -being.\Wd have proposed as mediators aspects of
self-conceptevidencedn the literature as relevant to multicultural individualamely selconcept
consistency and sefffficacy. The exposure to different cultural conteztenbined with high mobility
and frequent transitions from place to place may threBtenK s 6  scensistency,aifiderstood as
being the same in time and across situatiéisthermore, being an object of decisions made by
somebody else (parents, institutoessp ncer ni ng where to |ive or stud
agency and frustrateelf-efficacy. In addition a sense of setfonsistency and sefffficacy are
associated with positive emotions and enhancedhbedtig, whereas if frustrated, theienensions of
self may be related to dibbeing (Easterbrook et al., 2012)ikewise, a sense of sedfficacy for
individuals with multiple cultural selves facilitates theciocultural adaptation process and supports
well-being

We proposed a complex model; hence parallel medgtiwhich included more than one
mediator, vere deemed most appropriat&he results highlighted theenhancingrole of cultural
integration(in contrast to comgrtmentalisation)int hi r d c ul t ur 4eing and pointedkas a | s 0
its supportive role iforming selfconsistency and se#ffficacy. We alsopartially explained tke
mechanism behind th@ositive changes brought by multicultural identity integration suggested in the
existing literature. Previous studies indicated that multiculturalism stemming from integratioh
acceptance, as opposed to excludianed assimilatip has created a fam@ble socialcontext and
increased selésteem, leading to boosted wieding (Sue & Sue, 2003)Our study expandesluch

claims to the internal cultural diversity of third culture individuals.
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2.3. Study 37 Multicultural identity configurations, global mindset, and values as predictors of

T C K rivironmental worldviews.

Mosanya, M. & Kwiatkowska, A. (2022). New Ecological Paradigm and Third Culture Kids:
Multicultural identity configurations, global mindsetnda values as predictors of environmental
worldviews.International Journal of Psychologittps://doi.org/10.1002/ijop.12887

The eological degradation acknowledged by scientists and global lezderked to human
activity, predominantly to the develogmt of industrialised societies (Jorgenson, 2006ere is a
global drive towards the New Ecological Paradigm (NEP), which assumes interdependence between
nature and human thriving and sets limitations to human activity and growth (Dunlap et al., 2000)
Hence theinvestigationof factors supporting ecocentrisnréevant

This paper exploek whether multicultural individuals with mobile lifestyles, TCKs, could
endorse ecocentrism via their extended, hybrid but integratedauribgsal identity, global mindset and
values of seltranscendence and openness. Similathe study assessk wheth& exclusive
configurations of multicultural identities, such as categorisation or compartmentalisation, encourage
conservative values and anthropocentric traditional social paradigorsresearch questions and
hypothesesvererootedin theconsiderable reearchthathighlighted the role of culture and identity in
dealing with environmental attitudes formatiqiBrieger, 2018; Duff et al., 2022Brieger (2018)
emphasised the role of social identity in fostering environmeotadern. Specifically, a tendgnto
protectthe environment relateto the inclusiveness of the groups which identity was based
(community, nation, world\World identity,defined asdentification with all humareings, was most
beneficial to environmental concelirieger, 2018)Yampolsky et al. (201&rgued that multicultural
identities vary in inclusivenesgintegration ‘ersus categorisation and compartmentalisation).
Consequently, environmental attitudes may &sodeveloped differently depending on the identity
configuratiors. In this study NEP was operationalised as ecocentrismrsusanthropocentrismiWe
used patlanalysis to test a set of hypotheses that, if correct, confirm the effect of idenfityurations

on NEP with values and global mindset in the role of mediato
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The resultdinked proenvironmental worldviews with multicultural identity and its integration.
Innovative directions were consequensigt in multiculturism and environmentalism discourse by

examining the intermediary role of a global mindset\aides of seltranscendence and openness.

2.4, Study 471 Global mindset as a predictor of life satisfaction of international students: The

mediational role of selfefficacy.

Mosanya, M. (2022). Global mindset aspsedictor of life satisfaction of Asian intetional students:
The mediational role of seéfficacy. Education of Economists and Manageg3(1), 39 54.
https://doi.org/ 10.33119/EEIM.2022.63.3

In this study we have exploma predictive effect ofjlobal mindsebn TCKsblife satisfaction
with medating role of seHefficacy. The literature presents a global mindset essential for
international leaders and individuals in multicultural environmebBisn(Dekker, 2013)It seems
particularly relevant to the young professional TCKs living in indticultural environment of the
United Arab EmiratesStudies on crossultural effectiveness and abilities suggeshat multicultural
individuals might possess abilitiés interact better within culturally diverse contexts (Caligiuri &
Tarigue, 2012Thomas, 200R At the same time, little is known about the mechanism explaitiing
positive impact of croseultural abilities and sensitivity incorporateddiglobal mindsebn the weH
being of multicultural individuals.

The resultsof our researcleonfirmedthe prominent role ofa global mindset in supporting the
life satisfactiorof individuals with multicultural identitiesAs a resultthe studyalidated preliminary
suggestions from study Qur findingsalsohighlightedthe global mindsé posiive influence on the
general selefficacy of TCKs Lastly,themediation analysiexplained selefficacyés intermediary role
in the relationships between global mindset and life satisfaction

Such outcomegap into the idea thak global mindset assists in integrating cultural diversity,

whichleads to increased capabilities in dealing with a ecodtsiral environment (Den D&er, 2013).

Therefore, active participation in diversity

satisfaction.
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2.5. Study 57 Exploring cultural intelligence relationships with growth mindset, grit, coping

and academic stresamong TCKs.

Mosanya, M.(2019). Exploring cultural intelligence relationships with growth mindset, grit, coping
and academic stress in the United Arab Emir&tieddle East Journal of Positive Psycholog{1 ) 42
59.

This research intended &xplorethe relationshipsof cultural intelligencg(CQ) with positive
psychologicahotions of academic succdes multicultural TCK students living inthe UAE. Based on
the established position of cultural intelligence aspredictor of success and performande
internationalbusinessenvironmentswe proposel that CQwould also supportacademic success for
TCKs. We measurec@dcademic flourishingia positive psychology notions of growth mindsetit,
coping with conflict and academic strebsthis studywe werealso interested determiningvhether
thereweredifferences between students classified as third culture individuals and those raised in one
cultureconcerningdevels of cultural intelligence.

The results confirmedhe hypothess that the higher level of cultural intelligenceasv
characteristic of individuals with lower academic stress. Multiple regression analysis showed that
cultural intelligencewas also the strongegositive predictor otoping. The outcome confirmed that
culturally intelligent individuals ould deal with conflict and stress more effectiuebuch results are
consistent with the literature on the role of C@hasuccess of global business orgations (Ramalu
et al., 2010)and our study contributed to thditerature surroundinghe importance of CQ frorthe
business to the educatioraintext

Contrary to prior literaturgTarique & Takeuchi, 2008; Stokke, 2018}hich proposed that
multinational corporations would seek tecruit people possessinfgCK chawrcteristics as better
equippedor crosscultural tasksthepresenstudy did not confirm a higher level of cultural intelligence
in TCKs compared to nemCK residents in the UABNe discusseduch surprising fidingsin terms
of the speificity of the UAE multicultural contextandthe young age of the participantadividuals
who classified themselves as RBBKs may have acquira similar crosscultural abilitieseven if

exposed to multiculturedm outside develpmental years @-18), but still in theirearly 20s Perhaps to
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foster cultural intelligence, it is sufficient tctively interact with théJAEG culturally diverse and
inclusive environmenteven ifit happen®utside of develomental years
3. Limitations

Despiteevidentsignificance some limitations must be considered when interpretingesuits
Theserelate to sample characteristiosmployedmeasures antthe modeléexplanatory valug-irstly,
the sampleize of the first study was limited, and the following stuties unequal gender distributgn
which mayhave affectedthe reliability of the outcome. Additionally, TCHarticipants were from
diverse origins, witta prevalence of South Asian individualghe potential influence of their cultural
backgrounds on our results cannot be excluded,

Another general limitation was relatedthe identification of the participants as TCKs, assumed
basedon a singlatem definition. According toVora et al.(2008) it is a common issue related to
measurements of multiculturalism within oneself, which is usuallysag@b®/ith singleitemquestios
(yes/no) or continuous singleem scales (Bendtlartinezet al, 20@). Furtherstudieghat would also
measureghe level of identificatiorwith TCKs are recommended. Additionally, there has tmsne
criticism regarding the possibility of people with similar life experiences constitatiuogial category
or a A(Paarce, 201 ilst most literature on the topic reliesthe selfidentification of adult
TCKs, this is still only a quasiocial category. Hence, thesults of the present evaluationay also
apply toindividualscategorised more broadlys biculturad, multiculturak, or sojourners.

Furthermore, the levels of internal consistency foretmdoyedglobal mindset measusgere
relatively low, which posttanother limitationHowever theglobal mindset is a novel cormteand we
refer toNunally and Burstein (1994pointing to lower levels of alpha as acceptable for exploratory
researchLastly, all the modelexplainedess than 25 % variancesoutcome variableseaving space
for additionalpredictivefactors unexfored within our researgbroject Other psychological, social and
environmental variables could likebxpand our mods| motivating further research.

4.  Conclusions

This dissertation projedhas drawn on established theoriemnd has provided an extensive
exploratory analysis of the complex social and cultural identiti@€&findividualsin the multicultural
United Arab Emirateswith few main contributionsFirstly, our researcfindings suggesd that not
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mere exposurgo diversity but internal integration versus identity compartmegdsitbn and
categorisation moderatesTCKsd broadly understood webeing and mindsetSecondly, the
mechanisms behind suem effect have been exploredOur study pointed to multicultural identity
integration as vital to the positive functioning of TCKs viaeitfiancing effect on sedffficacy andself-
consistency Alternatively, TCKs with a more compartmensati multicultural identity might have
decreased welbeing partially because of a reducedsseof seHconsistencyWe further presented the
role ofaglobal mindsetsa facilitator ofthe T C K Bfésatisfactionits buffering role to essentialism
and its supportive effect on ecocentric viewsso, cultural intelligencehas been confirmeds a
supporting factor to academicsuccessand a buffer to stress fGiICKs. Moreover,the current project
highlighted howidentity integration, global mindset and seHnscendenwvalues could assist in
developing thenew ecological paradigm

Cockburn (2002klaimedthat globally mobile children like TCKs are an example of the future
population of the United Nations. Henset udy i ng TCKs 6 valdablekhowledgebos may b
currentand future generationsAccounting for increasing numbers of multicultural individuals with
transient lifestyles worldwide, this research outcome is valuable to soalahealthsciences The
current projectalsomotivatesnterventions facilitai g T CKs é functi oning. I n pa
of cultural paradigmsglobal mindset, and cultural intelligencan be stimulated via environmental
inputs. Interventions targeting these variables cpolentiallyimprove the welbeing and inclusive
mindset of TCKs.

| would like to conclude with guoe bysociologist Ann Baker Cottrell (as citédLang, 2002,

p.2,i TCKs are showing us where we are going, and v
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ARTICLEINFO ABSTRACT
Keywords: The 21 st century, defined by cultural diversity and global mobility, has wiggered an unprece-
Third Culture Kids dented increase in multicultural individuals, defined as people who internalised more than one

Gultural identity

culture. Contrasting evidence related to multiculturalism calls for more explorative research to
Social identity

understand cross-cultural identities. The present study explored social and cultural identities of

gﬂ;ﬁe:ii dset adult female Third Culture Kids (TCKs) (n = 122), multicultural individuals who live mobile lives,
Essentialism and adjustment factors of a global mindset, social inclusiveness and essentialism to find predictors

Social inclusiveness of life satisfaction. We classified social identity into four we-concepts: we-group, we-category, we-
attributive and we-axiological, and cultural identity into three configurations: integration, cate-
gorisation and compartmentalisation. Our results suggested that TCK define social identity pre-
dominantly based on passport country (we-category) and relationships with family and friends
{we-group). We indicated that axiological (value-based) social identification and global mindset
buffered essentialism and categorisation known to disturb cross-cultural relationships. There was
a general tendency for integrated culrural identity, with cultural configurations of categorisation
and compartmentalisation correlating positively with essenrtialism. Hierarchical regression anal-
ysis evidenced that integrated multicultural identity, global mindset, and social inclusiveness
were significant pesitive predictors of life satisfaction for female TCK. These results feed into a
berter understanding of the TCK configurations of collective identities and highlighted new fac-
tors related to TCK well-being.

Introduction

Multieultural individuals who internalised more than one culture (Benet-Martinez & Hong, 2014) have become a significant aspect
of the internationalised world, and their numbers are increasing worldwide (McDonald, 2010). Contrasting evidence on multicul-
turalism calls for research to understand cross-cultural identity (Benet-Martinez & Haritatos, 2005), as such phenomena will become
increasingly prevalent. Especially relevant seems exploration of factors that may facilitate the well-being and adjustment of Third
Culture Kids (TCK), who might naturally possess cross-cultural competencies to answer the globalised world’s changing character
(Stolle, 2013). An example of the country in which many TCK reside is the United Arab Emirates (UAE). Due to its flourishing
economy, the UAE has attracted many expatriates to settle in. Most students fall into the TCK category in the UAE, as the country has a
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nine to one ratio between expatriates and local Emirati citizens (Clobal Media Insight, 2020), and there is no push to assimilate with
the local culture. Furthermore, students in the UAE are exposed to diverse cultural paradigms early on and predominantly create their
"third culture”.

Defining Third Culture Kids

The term "Third Culture Kids" (TCK) was introduced by sociologists Ruth and John Useem in the late 1950s (as cited in Pollock, Van
Reken, & Pollock, 2017), referring to individuals who spent a significant part of their formative development outside their parents’
country. Despite variability within a TCK population, the Useems established intragroup similarities, namely experienced transience
and homelessness. Historically, TCK characteristics mostly applied to children of missionaries and diplomats. However, with the
increasing globalisation and internationalisation of the business, the most significant part of the TCK collective constitute children of
employees on international posts (Phuwit, 2019). In many places worldwide, including the UAE, cross-cultural children are becoming
the norm rather than the exception (Dillon & Ali, 2019). Despite not being yet a widely used social identity category, TCK began to be
proposed as self-identification by many individuals with mobile lifestyles (Jung, 2016; Rustine, 2018; Stokke, 2013). As a unique
group, TCK was identified in fields of education (Dillon & Ali, 2019; Espinetti, 2011) and mental health (Barringer, 2001; Melles &
Frey, 2014; Washington & Gadikar, 2016), with some authors referring to TCK as an invisible minority (McDonald, 2010).

The example of self-identification as TCK is demonstrated by the following quotes: "TCK fits my nomadic lifestyle and, for me, has
reinforced the notion that we are all products of our experience” (ILE., 2011), "me as ti-si-kayz”, “my TCK tribe” (Jung, 2016), “one
month after my birth, my parents started my life as a TCK” (Meinberg Paganini, 2020), “my status as an adult TCK” (Stolkke, 2013).
Furthermore, TCKs have multiple associations like the Internarional Society for Missionary Kids, Mu Kappa, Families in Global Transition
and Interaction International. Mu Kappa association, for example, gives young people with transient cross-cultural experience a virtual
space to find peers and a platform on which TCK can build their identity.

The term “third culture™ suggests that TCK may develop a unique cultural identity that is neither their parents’ culture (first
culture) nor the host culture (second culture) (Pollock et al., 2017; Useem & Cottrell, 1996). Third culture (also called after the Useems
interstitial culture) is defined as a “shared commonality of those living an internationally mobile lifestyle™ (Pollock et al., 2017). The
theory of third space, developed by Homi Bhabha, helps understand the third culture of cross-cultural individuals (Bhabha, 1994), For
Bhabha, a third space is not a physical place but an interstitial location between and beyond borders where two (or more) cultures
meet, confront each other and eventually mix, and where hybrid identifications and cultural transformations happen. Hybridity
suggests an interaction between cultures and rejects the idea of fixed and stable identities in favour of more fluid and plural. Bhabha,
showing his anti-essentialist attitude toward culture, questions the concept of homogenous, closed and complete national cultures,
highlighting that they are always in the process of becoming and changing (Jamshidian & Pourgiv, 2019).

Pearce (2011) presents an alternative perspective on the TCK phenomenon and argues against transiently raised individuals
constituting a culture. Pearce explains that culture as such could not develop in a group of individuals who are only connected by
similar experienees, not sharing history or space. This perspective reflects the traditional, positivistic approach to culture, which is - in
most cases - a national culture. On the contrary, Havden (2012) argues that the sense of belonging to a globally mobile group is
associated with relationships with similar others rather than a specific place, such as a country. Therefore, the “third culture” would
then be somewhat reflected in a similar mindset and shared patterns of life choices that cause sameness not geographically or
generationally bounded (Hayden, 2012; McLachlan, 2007), reflecting post-modern perspective.

Advantages to being TCK

The multicultural identity of TCK carry both positive and negative implications, and the advantages of the TCK lifestyle are
extensive, TCK benefit from exposure to many different cultures and high mobility, which positively impacts social and cognitive skills
like intercultural sensitivity, an expanded worldview (Fail, Thompson, & Walker, 2004; Pollock et al., 2017; Straffon, 2003) and
positive diversity beliefs (de Waal, Born, Brinkmann, & Frasch, 2020). TCK demonstrate intercultural literacy, adaptability, flexibility
(Stokke, 2013), cosmopolitanism (Cho, 2009), increased tolerance (Gerner, Perry, Moselle, & Archbold, 1992), decreased racial
prejudice (Viser, 1986), facilitated relatedness with others, volunteering engagement (Useem & Cottrell, 1996), and predisposition for
multilingualism and global mindset (Stokke, 20132).

A global mindset is a relatively new concept that facilitates cross-cultural interaction and provides a critical advantage in a glo-
balised world. It has recently attracted many scholars’ attention (e.g., Andresen & Bergdolt, 2017; den Dekker, 2011; French & Chang,
2016; Gupta & Govindarajan, 2002; Levy, Beechler, Taylor, & Boyacigiller, 2007; Lovvorn & Chen, 2011). Levy et al. (2007) proposed
a comprehensive definition of the global mindset as a “highly complex cognitive structure characterised by an openness to and
articulation of multiple eultural and strategie realities on both global and loeal levels, and the cognitive ability to mediate and integrate
across this multiplicity” (p. 27). Those with a global mindset are described as having a passion for diversity (Stoklke, 2013), vast
cultural knowledge (den Delker, 2011), cultural intelligence (Andresen & Bergdolt, 2017), and high cognitive abilities (Levy et al.,
2007). Hence, a global mindset’s cultural and cognitive components could better adjust an individual to a highly diverse and complex
world.

Disadvantages to being TCK
On the other hand, there is some evidence suggesting that those with a cross-cultural upbringing have impaired psychological well-
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being as a result of decreased self-esteem (Hoersting & Jenkins, 2011), lower success rate (Burrus, 2006), and increased vulnerability
to emotional pain and distress (Goodwin, Cook, & Yung, 2001). Also, TCK may experience grief and loss of friends or places (Espinetti,
2011), and consequently, feelings of loneliness (Cockburn, 2002), TCK' transient lifestyle might inhibit the development of healthy
social relationships and disconnect TCK from social support, which intensifies loneliness (Lee & Goldstein, 2016). Furthermore, in-
dividuals with cross-cultural backgrounds reported an increased potential for acculturative stress and readjustment distress when
relocating to countries in which they are passport-holders (Pollock et al., 2017).

The most severe disadvantage to being TCK relates to identity (e.g., Fail et al., 2004; Pollock et al., 2017; Vivero & Jenkins, 1999),
Multiple shifts in location, culture, and languages during childhood years create many challenges to forming mature, solid, and in-
tegrated personal, social, and cultural identities of TCK individuals. Frequent moves might threaten self-continuity, the sense that one’s
past, present, and future are meaningfully connected, which is one of the defining features of personal identity (Becker et al., 2018).
During adoleseence, the outlook on oneself, values, and worldview forms based on the eultural environment. If such context is unelear
or consists of contradictory cultural paradigms, it might impact the coherence of values and norms that underlie the self. For children
raised in one culture, the country of origin is the most significant category for social identity ereation (Nette & Hayden, 2007). Creating
collective identity might become challenging for TCK as traditional categories of nationality, ethnicity, and geographically described
communities do not constitute sufficient social identity sources (Hayden, 2012). In the literature, labels ascribed to the TCK include
culturally homeless, culturally rootless, or suspended between cultures (e.g., Vivero & Jenkins, 1999; Pollock etal., 2017; Hoersting &
Jenkins, 2011), suggesting that TCK face almost unresolvable problems. On the other hand, as Pollock et al. (2017) observed, being
rooted in various cultures might make TCK feel at home anywhere.

Social idenriy

The coneept of social identity as presented in the Social Identity Theory (SIT), developed by Taifel (1974), is defined as a part of
one's self-concept which derives from knowledze of membership of a social group (or groups) together with the emotional significance
attached to that membership. According to SIT, the primary psychological mechanism underlying social identity formation is a need to
have a positive self-image that might be secured by belongingness to a group positively evaluated. The process of choosing a particular
group (or groups) that can meet one’s needs is explained by the Self-Categorization Theory (SCT) (Tajiel & Turner, 1986). The SCT
assumes that self-eategorisation, i.e., including oneself to a given soecial category, can exist at different levels of abstraction: the
interpersonal (subordinate level, self as an individual person), intergroup (intermediate level, self as a group member), and inter-
species (superordinate level, self as a human being) (Turner & Reynolds, 2012).

Building upon SIT and SCT, Maria Jarymowicz (2002; 2015) introduced the we-concept, associated with different forms of social
identities, which can develop on intermediate and superordinate abstraction levels. She identified four types of the we-concept,
implying four types of social identity: (1) the group identity (small groups where each member has direct contact with all mem-
bers, e.g., family), (2) the categorical identity (established social categories, with well-defined boundaries, e.g., gender, nationality),
(3) the attributive identity (based on a more abstract criterion, such as shared interests, activities) (4) the axiological identity (based on
shared values, e.g., animal lovers, freedom fighters). It should be emphasised that the types of we-concept vary as per their level of
inclusiveness. Attributive and axiological we-concepts are more inclusive than we-group and we-categorical, which means that these
first concepts may embrace any individual, regardless of membership in a gender, profession, national, or cultural category.

What is essential in Jarymowicz's (2002) reasoning is that individuals, referring to their social identity, use predominantly social
categories such as gender, profession, and nation. Yet, this option is just one among a variety of other options in building social
identity. It is in line with some authors’ claims that TCK may rely on direet relationships with similar others while defining their social
identity rather than looking for members of the same social category. Nette and Hayden (2007) highlighted that friendship constitutes
an anchor for developing an integrated identity for “global nomads”. Additionally, according to Jordan (1951), artificial reliance on
passport countries in identity-building could be limiting and harmful to TCK. The question arises with whom the TCK identify pre-
dominantly and what social identity is the most prevalent?

Cultural identity

Cultural identity, according to Wan and Chew (2013), is “a part of an individual’s self that signals the individual's connection with
a culture” (p. 247). Culture is understood as knowledge, traditions, a collection of ideas, values, beliefs, norms, and practices, shared or
widely distributed in a given population (Hong, Wan, No, & Chiu, 2007). In other words, cultural identity is an integral part of the
self-concept constructed via the process of learning and sharing within a distinetive cultural setting (Kim, 2007). Wan and Chew (2013)
deseribed the development of eultural identity as the proeess through which an individual acquires knowledge about eultural norms,
beliefs, values, and practices and attributes to oneself a label relevant to a membership in a given cultural community. In traditional
societies, most members of the community share the same cultural identity. For individuals under the influence of different or con-
tradictory cultural paradigms, cultural identity might be less precise (Van Reken, 2012). Hence, for TCK, each cultural identity element
would be multiplied and either complementing or challenging to other components.

In terms of Bhabha's third space theory (1994), this process eould be understood as a hybridisation. For Bhabha, hybridisation
means an interaction among different cultures, during which they influence each other and merge without giving up or neglecting their
specific cultural features, converging into an ultimate product, i.e. we would say - third culture identity. Furthermore, Moje et al.
(2004) described the third space as a transformational bridge that allows for seeing the contradictions as constructive, not conflicting.
While Bhabha was referring to the disparity in power between cultures in contact (colonial superiority), for TCK, the hybrid creation
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Multiple shifts in location, culture, and languages during childhood years create many challenges to forming mature, solid, and in-
tegrated personal, social, and cultural identities of TCK individuals. Frequent moves might threaten self-continuity, the sense that one’s
past, present, and future are meaningfully connected, which is one of the defining features of personal identity (Becker et al., 2018).
During adoleseence, the outlook on oneself, values, and worldview forms based on the eultural environment. If such context is unelear
or consists of contradictory cultural paradigms, it might impact the coherence of values and norms that underlie the self. For children
raised in one culture, the country of origin is the most significant category for social identity ereation (Nette & Hayden, 2007). Creating
collective identity might become challenging for TCK as traditional categories of nationality, ethnicity, and geographically described
communities do not constitute sufficient social identity sources (Hayden, 2012). In the literature, labels ascribed to the TCK include
culturally homeless, culturally rootless, or suspended between cultures (e.g., Vivero & Jenkins, 1999; Pollock etal., 2017; Hoersting &
Jenkins, 2011), suggesting that TCK face almost unresolvable problems. On the other hand, as Pollock et al. (2017) observed, being
rooted in various cultures might make TCK feel at home anywhere.
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The coneept of social identity as presented in the Social Identity Theory (SIT), developed by Taifel (1974), is defined as a part of
one's self-concept which derives from knowledze of membership of a social group (or groups) together with the emotional significance
attached to that membership. According to SIT, the primary psychological mechanism underlying social identity formation is a need to
have a positive self-image that might be secured by belongingness to a group positively evaluated. The process of choosing a particular
group (or groups) that can meet one’s needs is explained by the Self-Categorization Theory (SCT) (Tajiel & Turner, 1986). The SCT
assumes that self-eategorisation, i.e., including oneself to a given soecial category, can exist at different levels of abstraction: the
interpersonal (subordinate level, self as an individual person), intergroup (intermediate level, self as a group member), and inter-
species (superordinate level, self as a human being) (Turner & Reynolds, 2012).

Building upon SIT and SCT, Maria Jarymowicz (2002; 2015) introduced the we-concept, associated with different forms of social
identities, which can develop on intermediate and superordinate abstraction levels. She identified four types of the we-concept,
implying four types of social identity: (1) the group identity (small groups where each member has direct contact with all mem-
bers, e.g., family), (2) the categorical identity (established social categories, with well-defined boundaries, e.g., gender, nationality),
(3) the attributive identity (based on a more abstract criterion, such as shared interests, activities) (4) the axiological identity (based on
shared values, e.g., animal lovers, freedom fighters). It should be emphasised that the types of we-concept vary as per their level of
inclusiveness. Attributive and axiological we-concepts are more inclusive than we-group and we-categorical, which means that these
first concepts may embrace any individual, regardless of membership in a gender, profession, national, or cultural category.

What is essential in Jarymowicz's (2002) reasoning is that individuals, referring to their social identity, use predominantly social
categories such as gender, profession, and nation. Yet, this option is just one among a variety of other options in building social
identity. It is in line with some authors’ claims that TCK may rely on direet relationships with similar others while defining their social
identity rather than looking for members of the same social category. Nette and Hayden (2007) highlighted that friendship constitutes
an anchor for developing an integrated identity for “global nomads”. Additionally, according to Jordan (1951), artificial reliance on
passport countries in identity-building could be limiting and harmful to TCK. The question arises with whom the TCK identify pre-
dominantly and what social identity is the most prevalent?

Cultural identity

Cultural identity, according to Wan and Chew (2013), is “a part of an individual’s self that signals the individual's connection with
a culture” (p. 247). Culture is understood as knowledge, traditions, a collection of ideas, values, beliefs, norms, and practices, shared or
widely distributed in a given population (Hong, Wan, No, & Chiu, 2007). In other words, cultural identity is an integral part of the
self-concept constructed via the process of learning and sharing within a distinetive cultural setting (Kim, 2007). Wan and Chew (2013)
deseribed the development of eultural identity as the proeess through which an individual acquires knowledge about eultural norms,
beliefs, values, and practices and attributes to oneself a label relevant to a membership in a given cultural community. In traditional
societies, most members of the community share the same cultural identity. For individuals under the influence of different or con-
tradictory cultural paradigms, cultural identity might be less precise (Van Reken, 2012). Hence, for TCK, each cultural identity element
would be multiplied and either complementing or challenging to other components.

In terms of Bhabha's third space theory (1994), this process eould be understood as a hybridisation. For Bhabha, hybridisation
means an interaction among different cultures, during which they influence each other and merge without giving up or neglecting their
specific cultural features, converging into an ultimate product, i.e. we would say - third culture identity. Furthermore, Moje et al.
(2004) described the third space as a transformational bridge that allows for seeing the contradictions as constructive, not conflicting.
While Bhabha was referring to the disparity in power between cultures in contact (colonial superiority), for TCK, the hybrid creation
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may follow different confizurations from dominance exerted by one culture (categorisation) via compartmentalisation and, finally,
integration.

Researchers offer to explain such different ways that individuals might cognitively and psychologically use to organise multiple
cultural identities. Amiot et al. (2007) proposed the Cognitive-Developmental Model of Social Identity Integration (CDSMI), which
encompasses four main identity shaping stages: anticipatory categorisation, categorisation, compartmentalisation, and integration.
Vampolsky, Amiot, and de la Sablonniere (2016) drawing from the CDSMIL, evidenced for biculturals three identity configurations:
categorisation, compartmentalisation, and integration. First, categorisation defines self through identification with only one of the
held identities while excluding other identities from the self. Pollock et al. (2017) also recognised this type of configuration and
deseribed it as a “differences focused approach.” Second, compartmentalisation reflects keeping multiple identities in their own
compartments within the self, separate from each other. These individuals identify with one cultural group at a time, activated by a
particular context as a response to cultural cues (e.g., language, cultural symbols). This process is also called frame switching (Hong,
Morris, Chiu, & Benet-Martinez, 2000). Finally, integration configuration is based on seeing a common ground between identities,
while differences are perceived as complementary. An individual may develop a higher-order, superordinate inclusive identity that
incorporates different cultural paradigms. In contrast to compartmentalisation, integrated individuals can identify with all cultures
simultaneously. Although an increasing number of empirical studies on multicultural identities have emerged, there is little knowledge
of how TCK organise their multiple cultural identities and what factors may contribute to how cultural parts are endorsed.

Factors related to social and cultural identicy

A multicultural environment offers a wide array of social collectives to belong to as the possible basis for establishing the TCK's
social and cultural identities. Nevertheless, individuals choose some, ignore others. Undoubtedly, international experience is funda-
mental to TCK identity (Pollock et al., 2017). Another factor is language, which as a mother tongue, is an essential source of identity
(Vildiz, 2012). Vivero and Jenkins (1999) highlighted that for multilingual kids, the idea of the primary language is based on a mixture
of all languages that the child is exposed to, which create an original structure not shared by anyone else. Because language is used to
transmit culture, Nguyven and Ahmadpanah (2014) also evidenced that the relationships between the native languages can mediate if a
multicultural person will develop a blended and harmonious or compartmentalised identity. Hence, multilingualism can contribute to
general confusion and decreased well-being of eross-cultural individuals, not letting them connect fully with any eultural world.

A global mindset is another factor that should be considered. Stokke (2013) suggested that the central aspect of the global mindset
for cross-culturally exposed individuals was a “passion for diversity.” Cultural and cognitive aspects of a global mindset, namely high
interest in other cultures, positive assessment of culturally different others, ability to perceive similarities between diversities, facilitate
cultural learning and gaining knowledge, essential for the development of cultural identity. Simultaneously, a global mindset supports
questioning of the categorical identity (ubota, 2010). An internalisation of more than one cultural worldview (ethnorelativism) is
forming an opposite frame of reference to ethnocentrism (Bennett, 2017), Therefore, a global mindset creates favourable conditions for
the organisation of cultural identities in an integrated manner rather than categorical or compartmentalised. Similarly, a global
mindset may contribute to social identity formation based on more inclusive social types, such as attributive and axiological.

While a global mindset highlights similarity among people of different origins and promotes abandonment of traditional bound-
aries, essentialism amplifies others’ perceptions based on substantial distinctions and perceives the between-group differences as fixed
(Bastian & Haslam, 2006). Essentialism consists of beliefs that differences between people are grounded in underlying,
identity-determining essences and that human attributes are deeply rooted, natural, discrete, and informative about people. The same
view is about groups and social categories since people tend to essentialise categories such as race, nationality, and ethnicity (Bastian &
Haslam, 2006; Williams & Eberhardt, 2008). An essentialist understanding of a group implies that group membership is immutable
(Bastian & Haslam, 2007). Such a tendency to rely on a rigid categorisation process makes it more challenging to navigate cultural
frames. Research shows that essentialism encourages stereotypes (Bastian & Haslam, 2006), justification for inequality, racial
diserimination, and prejudice (Keller, 2005; Williams & Eberhardt, 2008). In contrast, less essentialist views about culture could allow
cross-cultural individuals to move between different cultural systems and define themselves in dynamic, contextualised ways (Chao,
Chen, Roisman, & Hong, 2007), promoting more inclusive and integrated social identities.

Lastly, social ties may also affect the formation of social and cultural identities of TCK. Having strong family ties, close friendships,
relationships at school, or work helps individuals choose a social collective as a base for social identity. Also, as Wan and Chew (2013)
suggest, social ties may support establishing cultural identity since they serve as a transmission agent of shared cultural knowledge.
Additionally, the perception of social inelusiveness could be supportive of one’s coherent identity formation.

Psychological well-being of TCKs

There has been a long-established approach in literature associating cross-cultural identity and frequent geographical relocations
with impoverished well-being (Hoersting & Jenkins, 2011; Schaetti, 1996). “Transculturalism™ and identity “between”, as aseribed to
the TCK's self-concept, have been regarded as rather negative traits related to lowered levels of self-esteem (Hoersting & Jenkins,
2010), suceess (Burrus, 2006), and identity integration (Pollock et al., 2017; Vivero & Jenkins, 1999). Nevertheless, growing evidence
in psvchological research supports the opposite view of multiculturalism. For example, bicultural individuals who can form strong,
positive multi-ethnic identities have higher self-esteem (Phinney, Cantu, & Kurtz, 1997), fewer mental health problems (LaFromboise,
Coleman, & Gerton, 1993), and higher academic achievement (Fuligni, Witkow, & Garcia, 2005) than their peers with less developed
identities. However, it is essential to emphasise that merely having more than one cultural identity may not be enough to benefit the
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person. Studies show that multicultural individuals’ well-being depends on how individuals configure their complex identities (Amiot,
de la Sablonniere, Terry, & Smith, 2007; Carpentier & de la Sablonniere, 2013; Yampolsky & Amiot, 2013). The most consistent
argument in the literature is that integration predicts well-being, while categorisation and compartmentalisation operate inconsis-
tently (Yampolsky & Amiot, 2013). Another factor to consider is the we-concept introduced by Jarymowicz (2015). In this view,
inclusive we-concepts, such as attributive and axiologieal, diminish the possibility of negative social attitudes toward others, which
improve social relationships and contribute to an individual's well-being. The axiological identity seems especially important because
its psychologieal foundation is a community among people across diverse cultures.

Aims, research questions and hypotheses

Although biculturalism has been previously studied (e.g., Cheng, Lee, Benet-Martinez, & Huynh, 2014; Benet-Martinez & Haritatos,
2005), there is a scarcity of quantitative research on identity structure and the psychological well-being of TCK individuals who usually
have more complex cultural identity than biculturals. Within theoretical paradigms of social and cultural identities, the present study
aimed at exploring the uniqueness of TCK females’ cultural and soeial identity with multiple objectives.

Firstly, we aimed to explore the configurations and prevalence of specific forms of social and cultural identities. Assumptions based
on Tajfel’s SIT (1974) imply a higher frequency of categorical forms of social identity defined as a we-concept, though some authors
(Jarymowicz, 2002; Nette & Hayden, 2007) suggest that other identifications might prevail. According to the SIT, configurations of
multicultural identity such as eategorisation and compartmentalisation might dominate over integration, but empirical evidence
concerning bicultural individuals suggests otherwise (Vampolsky et al., 2016). Given inconclusive theoretical and empirical elaims,
the issue of configurations of social and cultural identities of TCK is posed here as an explorative research question:

RQ1. What are the configurations of TCK social and cultural identities and interrelations among them?

Secondly, we attempted to investigate the TCK characteristics, such as factors associated positively or negatively with eross-cultural
individuals’ social and cultural identity configurations. Based on the literature, we selected the following variables: number of
countries where TCK lived, number of languages spoken, global mindset (Stokke, 2013; Kubota, 2010; Bennett, 2017), social inclu-
siveness (Wan & Chew, 2013), and essentialism (Bastian & Haslam, 2006, 2007; Williams & Eberhardt, 2008) as factors related to
social and cultural identities. Thus, the following research question and set of hypotheses have been formulated:

RQ2. What are the relations between the number of countries where TCKs lived, the number of languages spoken and social and
cultural identities configurations?

Hla. There are positive relationships between global mindset, attributive and axiological we-concepts, and integrated cultural
identity.

H1b. There are positive relationships between essentialism, categorical we-concept, and cultural identity configurations: catego-
risation and compartmentalisation, but negative relationships between essentialism, attributive and axiological we-concept, and in-
tegrated cultural identity.

Hle. There are positive relationships between social inclusiveness, group and attributive we-concept, and integrated cultural
identity.

Thirdly, we aimed to identify the potential predictors of life satisfaction of TCK. Research on social identity, defined in terms of we-
concept, shows that more inelusive forms, such as we -attributive and we-axiological, promote more positive attitudes toward other
people and more prosocial behaviours, resulting in higher satisfaction with life (Jarymowicz, 2002, 2015). There is empirical evidence
that an integrated form of multicultural identity predicts the positive well-being of cross-cultural individuals (e.g. Yampolsky and
Amiot, 2013). Also, global mindset, social inclusiveness, and essentialism would affect life satisfaction. Therefore, we propose the
following hypothesis:

H2. Life satisfaction of TCK is associated positively with attributive and axiological we-concepts, an integrated configuration of
cultural identity, global mindset and social inclusiveness, but negatively with essentialism.

Method
Sample

One hundred thirty-three TCK were recruited via purposive sampling, but due to inequivalence of gender, the male participants (n
= 11) have been removed from the analyses. The study comprised 122 females, undergraduate students of a British overseas university
campus in Dubai, UAE, with a mean age of 20.6 years (SD = 3.6; Range: 18— 43), coming from 18 countries, with a majority being South
Asian - 77 individuals (60 %), 20 Arabs (15 %), 13 Europeans {9%) and others. All reported being influenced by on average two
cultures (M = 2.2; SD = 1.02; Range 1-6), and they considered themselves TCK based on a given definition: please check YES if you have
been raised in a culture other than your parents (or culture of the country given on your passport) for a significant part (more than one year) of
early years 6—18. Fifty-one individuals (42 %) reported being influenced by two cultures, 35 respondents (28 %) by one culture, 23
respondents (19 %) by three cultures, nine individuals (7%) by four cultures, three individuals (2%6) by five eultures, one person (1%)
by six cultures. Participants provided also information about length of stay in the multicultural environment of the United Arab
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Emirates in years (M = 14.22; 8D = 6.5; Mode = 18; Range: 1-35); number of countries outside passport country a person lived in for
more than one year (M = 1.66; SD = .83; Mode = 1; Range: 0-5); and number of languages a person could speak fluently (M= 2.5; SD =
.97; Mode = 2, Range: 1-5).

Procedure

Data was collected online via Google Forms and stopped due to the outburst of the COVID-19 pandemic, which could have
confounded life satisfaction scores. Respondents were informed about the study objectives, non-paid voluntary participation, ano-
nymity, confidentiality, and withdrawal rights.

Measures

Social identity — the we-concept measurement

The Questionnaire of Social Perception (Jarymowicz, 2002) was applied to establish types of we-concept based on identification
with a group or a broader social collective. In response to the open question, “Who are the people you call we/us? Please, finish the
following sentence: We are ...", participants were asked to list five answers. These answers were scored, grouped, and analysed by the
authors, and three indices were created.

Firstly, the answers were classified into categories such as family, friends, students, nation, religion, community, activity group,
preferred values, etc., according to what type of “we” participants referred. Therefore, a number of nominal variables were created
with values 0 and 1. Score 1 was assigned to an individual who mentioned a given type of “we” at least once or more times.

Secondly, the particular we-concepts were grouped together into the categories identified by Jarymowicz (2002). These were the
following categories: (1) identification with small groups within which face-to-face contact was possible; e.g., family, friends; (2)
identification with social categories, a membership to which was based on an explicit criterion, such as gender, ethnicity; face-to-face
contacts were possible with some members only; (3) attributive identification, based on a more abstract criterion, such as shared
interests, and (4) axiological identification, based on shared values. Again, four nominal variables (for each category) were created
with values 0 and 1. The score 1 was assigned to an individual who mentioned at least once or more times a particular type of the
we-concept which belonged to a given category.

Thirdly, we computed four weighted scores for each of four variables (group, category, attributive, axiological) according to the
rank order in which a given type of “we” appeared in the string of “we”, assigned by a participant. The first position got 5 scores, the
second — 4 scores, the third — 3 scores, the fourth — 2 scores, the last fifth position — 1 score. The zero score was for the type of we-
concept not mentioned by a participant. The range values of each variable were from 0 (none of the given ‘we’ were indicated) to
15 (all 5 belonged to the same “we” type). For example, a person who answered: Pakistani, young (people), a family, friends, and Muslim
got five scores for we-group (3 for family and 2 for friends), ten scores for we-category (5 for Pakistani, 4 for young people, 1 for
Muslim), zero scores for we-attributive (no such an identification) and zero scores for we-axiological (no such an identification). Thus,
in contrast to the two previous indicators, based on the frequency of occurrence, the weighted scores provide information to what
degree a person’s social identity was loaded with a particular type of social identification. This eomputation was based on Bochner's
(1994) adaptation of originally constructed the Twenty Statements Test by Kuhn and McPartland (1954) with modification from
self-attitudes to collective identity.

Cultural idendty measurement

The Multicultural Identity Integration Seale (MULTIIS) by Yampolsky et al. (2016) assessed three different configurations of
multicultural identities. The introduction to the MULTIIS includes a brief definition of cultural identity and cultural context to ensure
that all participants consistently understand the questions. MULTIS consists of three subseales: Categorisation (5 items, o = .79) with
item sample: “1 identify with one culture more than any other”, Compartmentalisation (9 items, « = .75) with item sample: 1 identify
with one of my cultures at a time”, and Integration (8 items, x = .73), item sample: “My cultural identities are connected”, all scored on
7-point Likert scale 1 (notatall) to 7 (exactly). We used the Confirmatory Factor Analysis (CFA) to assess the three-factorial structure of
the MULTIIS. The CFA model provided acceptable fit to the data: > = 274,41; df = 192; CMIN/df = 1,43; RMSEA = .057 [90 %CI =
.041-.072]; CFl = .901.

Social inclusiveness measurement

Four items related to social inclusiveness were adapted from the Social and Emotional Loneliness Scale for Adults (SELSA-Short)
(Ditommaso & Spinner, 1993; Ditommaso, Brannen, & Best, 2004). Items were rated on a 7-point Likert-type scale that ranged from 1
(strongly disagree) to 7 (strongly agree). Item sample was: “I feel part of a group of friends™ (a = .72).

Global Mindser measurement

Global Mindset measurement was based on den Delder (201 1) Global Mindset Scale and consisted of four items scored on a 5-point
Likert scale that ranged from 1 (sarongly disagree) to 5 (smrongly agree). Item sample was: “T am a world citizen” (a = . 64).
Satisfaction With Life Scale

The five-item Satisfaction With Life Scale (Diener, 1984) was used to measure individuals’ satisfaction with their lives, using a

7-point Likert-type scale that ranged from 1 (strongly agree) to 7 (strongly disagree). Item sample was: “1 am satisfied with my life” («=
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.84).

Essentialism measurement

Essentialism was measured with an implementation of a question adapted from the Racial Essentialism Seale (Chao et al., 2007; see
also Mo et al., 2008). This item reflected endorsement of the belief that race is characterised by unchangeable essence and that such
essence determines the characteristie abilities/traits of racial group members. Item: “How a person is like (e.g., his or her abilities,
traits) is deeply ingrained in his or her race. It cannot be changed much”. As in Chao et al. (2007), answers were scored on a 6-point
Likert-type scale that ranged from 1 (serongly disagree) to 6 (strongly agree).

Analydcal strategy

We applied qualitative and quantitative approaches to exploring the social and cultural identity of TCK. To assure the rigour of the
content analysis (qualitative approach) of the we-concept question, the authors cross-checked their interpretational classification of
the social identifications to allocate them to the groups based on Jarymowicz (2002). We used the we-concept weighted scores
(quantitative approach) to describe the social identity configurations and perform other statistical procedures. We tested differences
between the types of social identity (weighted scores of group, category, attributive and axiological identities) with the non-parametric
Wilcoxon signed-rank test since two variables (attributive and axiological identities) had no normal distribution. Differences between
configurations of cultural identity were tested with Student’s t-test for related samples. We calculated correlation coefficients to assess
relationships between forms of social identity and cultural identity confisurations (Pearson’s r and Kendall's tau) (RQ1). Analysis of
correlations between study variables also provided information concerned RQ2 and Hla,b,c, on factors significant for social and
cultural identity. To test H2, we performed linear regression analysis. For this analysis, two variables that violated normal distribution
assumptions (attributive and axiological identity, based on weighted scores) were converted into nominal variables, where 0 indicated
lack of a given type identity, and 1 — presence. All statistical analyses were performed using SPSS v.26.

Results
RQ1: what are the confisurations of TCKs' social and cultural identities and interrelations among them?

Analysis of the social identifications revealed 16 types (Table 1.) further clustered into four we-concepts, presented based on
frequency from most commonly mentioned to least (Table 2).

The analysis of social identity represented by weighted scores, revealed that social identities of participants were loaded most
heavily with categorical identification (M = 7.0, SD = 5.29), followed by small groups identification (M = 4.55, SD = 4.61), then
attributive (M = 1.14, SD = 2.31), and axiological (M = .98, SD = 2.48) (Table 3). The Wilcoxon signed-ranks test proved significant
differences between we-categorical scores and we-small groups scores (z = —2.85, p < .004), we-attributive scores (z = —~7,52; p =
.000), and we-axiological scores (z = —7.34, p = .000); between we-small groups scores and we-attributive scores (z = —5.98, p =
.000), and we-axiological scores (z = —7.34, p < .001), but no significant difference between we-attributive and we-axiological scores
(z=-.97,p=.333).

The descriptive statistics for the configurations of multicultural identity have been presented in Table 3. The most highly scored
configuration was integration, while compartmentalisation had the lowest scores. Pairwise comparison of the three scales revealed
that the mean score for integration (M = 4.67, SD = .87) was significantly higher than the mean score for categorisation (M = 4.18, SD
=1.36), f{121) = 3.65, p = .000, and significantly higher than the mean score for compartmentalisation (M = 3.67, SD = .93), (121)=
8.02, p = .000). Compartmentalization scores were significantly lower than categorization: f(121) = 4.58, p = .000).

Correlation coefficients (Pearson’s r and Kendal's tau) for weighted scores of social identity provided in the Table 3 showed

Table 1
Types of Secial Identifications (N = 122).
Types N (%) Examples
1 GCountry of erigin 67 (55 %) Indians, British, Kenyans
2 Family 58 (43 %) Family, immediate family, siblings
3 Friends 58 (48 %) Friends, friend circle, peers
4 Activity 38 (31 %) Parting people, book readers, beach lovers
5 Students 44 (36 %) Students, psychology students
6 Religion 35 (29 %) Muslims, Roman Catholics, Christians
7 Multiple countries 23 (19 %) Lebanese-Canadians, Libyans-Canadians, Pakistani-British
B Gender 22 (18 %) Women, females, girls
9 Psychological traits 19 (16 %) Introverts, extraverts, risk-takers
10 Community 13 (11 %) The church communiry, the busi community. h 1
11 Ethnicity 15 (12 %) Arabs, Tamilians, Africans
12 Age/generation 10 (8%) Millennials, young adults, teenagers
13 Continents 7 (6%) Asians, Europeans, Latin Americans
14 Race 4 (3%) White people, brown people
15 Sexual orientation 2 (1.6 %) LGBT + people
16 Human beings 1 (0.8 %) Humans
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Table 2
Types of We-concepts (N = 122).
‘We-ceoncept N (%) Examples
1 ‘We-category 87 (71 %) Students, gender, confession
2 ‘We-small groups 67 (55 %) Family, friends
3 ‘We-attributive 47 (38 %) Basketball players, book readers
4 ‘We-axiological 10 (12 %) Animal helpers, risk-takers
significant negative correlations between small groups and categorical identities (r = —.73, p=.000), a significant negative correlation
between categorical and attributive identities (tau = —.16; p<.05), also between categorical and axiological identities (tau = —.16;
p<.05).

With respeect to cultural identity, categorization was positively associated with compartmentalization (r = .47; p = .000) and
marginally with integration (r =.17; p < .10), while association between compartmentalization and integration revealed the other
direction, albeit of marginal significance (r = —.17; p < .10). It is worth noticing that the correlation matrix did not reveal any sig-
nificant correlations between social identity scores and cultural identity configurations.

RQ2, H1- ab,c: factors related to the social and cultural identities of TCK

Regarding RQ2, results show that the number of languages spoken fluently was associated positively with integration (r=.32;p=
.000), as did the number of countries lived in (r = .26; p <.003). Correlation coefficients presented in Table 3 showed that almost each
of the proposed variables was connected to some configurations of identities. However, proposed hypotheses were confirmed only
partly. A global mindset (H1a) was positively associated only with the axiological social identity (tau = .15; p < .05) and negatively
with categorical social identity (r = —.16; p<.05), though of marginal significance. Essentialism (H1b) correlated positively with
categorization (r = .28; p<.01) and compartmentalization (r = .20; p <.05); negatively with an attributive social identity (tau=-.17;
p=.05), and with axiological identity (tau = —.16; p <.05), as expected, but no relations showed to integrated cultural identity. Our
expectations concerning social inclusiveness (H1c¢) were confirmed only in the case of positive relations with a group social identity (r
=.21:p < .05), but contrary to expectations, we found a tendeney toward negative relations with categorical soeial identity (r =-.17;
p < .10

H2: predictors of life satisfaction of TCKs

A hierarchical multiple regression analysis was performed (Cook’s D values < 1) to investigate the influence of the factors related to
social and cultural identity on life satisfaction (Table 4). Possible predictors were grouped into three models: 1. Social identifications;
2. Cultural identity configurations; 3. Psychosocial factors (global mindset, social inclusiveness, and essentialism). Small groups,
categorisation, attributive, and axiological social identifications were included in Model 1, which was not a good fit for data with none
of the variables predieting life satisfaction. Compartmentalisation, integration, and categorisation have been added to Model 2. The
model was a zood fit for data, and predictors accounted for 8% of the variation in life satisfaction, with integration being the only
significant and positive predictor of life satisfaction. Global mindset, essentialism, and social inclusiveness were added to Model 3. This
model explained 15 % of the variance in life satisfaction. The model fit well the data, with integration, global mindset, and social
inclusiveness significantly and positively predieting life satisfaction. None of the social identity types was included in the significant
predictors set. Thus, the hypothesis was confirmed only partly.

Discussion
RQI: what are the predominant confisurations of TCK’ social and cultural identities and interrelations among them?

Our first research questions concerning social and cultural identities have been answered with evidence supporting the fact that
TCK females” social identity is still primarily based on national categories. Previous studies demonstrated that the passport country
seems to be an artificial factor in identity building for TCK and can be harmful to their well-being (Jordan, 1981). For children exposed
to diversity, limiting their origin to one ‘root’ in the form of a passport country might be confusing, restricting, and feed into reverse
culture shock experience (Gaw, 2000; Pollock et al., 2017; Szkudlarel, 2010). Despite commonly identifying themselves with passport
countries, most of the participants also included social identifications based on relationships, not zeography, which extends previous
results of Hayden (2012) and McLachlan (2007). The most commonly mentioned social identifications based on relationships were “we
as a family™ and “we as friends,” which is in line with the thesis of Nette and Hayden's (2007) that friendship constitutes a central
aspect of coherent identity development. There is, therefore, a tendency for women TCK to find alternatives to often irrelevant country
categories in their soeial identity building. We conelude that friendships and small group belongingness could constitute an essential
and facilitative factor for the identity of TCK.

Another key outcome of the present study was related to cultural identity configurations. Out of three configurations, TCK females
most commonly demonstrated integration, supporting previous research (Yampolsky et al., 2016). It might suggest a general tendency
among TCK towards the coherent configuration of diverse cultural selves. Some factors could, however, disturb such harmonious
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Table 4

Hierarchical Regression Analysis of Social Identifications, Cultural Configurations, Global Mindset, Social Inclusiveness and Essentialism on Life

Satisfacrion.
Predictors Medel 1 Model 2 Model 3

B SE Beta B SE Bera B SE Beta

We - group .04 04 14 02 04 03 .02 .04 .09
We - categorical .04 .03 14 02 03 035 .03 .03 15
We — atwibutive (0=No; 1=Yes) 3 .25 .05 .03 24 .01 16 24 .06
We — axiological (0=Neo: 1=Yes) 06 27 02 03 26 01 03 .25 .01
Categorization .01 09 01 .03 .09 .03
Compartmentalization 13 13 10 17 .13 .13
Integration 44 13 320 .35 .13 26*
Global Mindset .26 .13 J1a*
Essentialism 13 .11 11
Social Inclusiveness 15 .07 .20*
R sqr (R sqr Adj) .01 (-.02) .13 (.08) 22 (.15)
F <1(4;117) 2.45 (7;114)* 3,09 (10;111)***
Delta R sqr .01 a2k 09**

Note: *p < .05; ** p < .01; *** p<.001.

preferences provoking deviation towards compartmentalisation or categorisation. Furthermore, correlational analyses revealed that
compartmentalisation and categorisation were moderately associated pairwise. Integration was marginally related to categorisation
and compartmentalisation. Similar relationships between factors have been presented by Yampolsky et al. (2016), suggesting that
individuals might possess a eertain level of each eonfiguration, with one becoming salient due to personal charaeteristics and
adjustment requirements.

Intriguingly, our results did not reveal a correlation between social and cultural identities. On one side, this might be due to the
differences in employed measures, the more implicit "we" test versus questionnaire-based MULTIIS. On the other hand, our findings
suggest that these notions reflect distinct and independent yet complementary processes. Social and cultural identities might not be
linearly related but may interact in their impact on well-being (Chang, Jetten, Cruwys, & Haslam, 2017). Identification with a social
group defined in terms of shared categorization is portrayed in literature as different from cultural identity understood as shared
abstract values and beliefs (Chang & Jetten, 2015). Berry (2001) referred to these two dimensions as civic identity and ethnic identity.
Therefore, our findings may touch on the previously discussed idea that social identity theory (SIT) may contradict the theory of
multicultural identity development (Negy, Shreve, Jensen, & Uddin, 2003; Phinney et al., 1997). While SIT states that strong ethnic
identity will prediet negative out-group biases (Tajfel), Berry (2001) within the cultural paradigm suggested that secure and robust
ethnie (categorical) identity might lead to positive cross-cultural tendencies. Hence, some researchers propose that culture moderates
the SIT theory (Hamamura, 2016), while others suggest expanding the SIT perspective by cultural orientation as an independent factor
(Feitosa, Salazar, & Salas, 2012). Our findings could retlect these inconsistencies, but more research is needed.

RQ2. What are the relations between a number of countries where TCK lived, the number of languages spoken and social and cultural
identities configurations?

We have further aimed to highlight the specific factors that might feed into variations of cultural and social identities based on the
assumption proposed in the Integrative Model of Biculturalism (Cheng et al., 2014). Aceording to Tsai, Ying, and Lee (2000), early
migration experience can facilitate integration, primarily due to relationships between acquired early language competencies and
cultural engagement. Our participants, on average, spoke at least two languages fluently, with a maximum of six and fluency in more
than one language was correlated with integration which aligned with the literature (Russell, 2011; Pollock & Van Reken, 2017;
Tarique & Weisbord, 2013). Hence, our findings confirm previous evidence that higher linguistic proficiency supports harmonious
bicultural identity (Haritatos & Benet-Martinez, 2002; Tsai et al., 2000), extending these predictions to a multicultural context.
Furthermore, the number of countries lived in was significantly associated with cultural identity integration. This finding connects
with Den Dekker’s (201 1) claims that exposure to diversity is central to intercultural sensitivity and acceptance of diversity. Therefore,
exposure to diversity and multiple language proficiency have shown to be predictors of intercultural competencies and facilitative to
integration.

Hla. There are positive reladonships between global mindset, ataributive and axiological we-concepts, and integrated cultural identity

H1a hypothesis was partially confirmed as only axiological social identification was positively associated with a global mindset.
These findings support Den Dekker's (201 1) argument that the ideal form of a global mindset aceepts diverse paradigms and takes
values-based perspectives on identity. Contrary to our expectations, individuals who formed identity on shared values and had higher
predispositions for a global mindset have not been more integrated in terms of cultural identity. The following hypothesis (H1b)

explains that integration might be supported by the axiological we-concept in another way by its buffering role in compartmentali-
sation and categorisation.
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H1b. There are positive relationships between essentialism, categorial we-concept, and cultural idendty confisurations: categorisation and
comparmentalisation, but negative relationships between essentialism, arributive and axiological we-concept, and integrated form of
culaural identity

H1b was partially confirmed as out of the above suggested social and cultural identifications, compartmentalisation and catego-
risations configurations were positively associated with essentialism, while axiological and attributive negatively. These relationships
support the notion that essentialism is rooted in a fixed and categorical mindset. Tajfel and Turner (1986) proposed that categorisation
increased essentialistic and ethnoeentric tendencies, influenced attitudes, and took forms of stereotyping and prejudice. Such segre-
gation in the case of TCK could lead to their cultural identity compartmentalisation. As categories-based social identification can lead
to depersonalisation, influence conformism, and adherence to group ideals while decreasing personal identification (Hornesey, 2008),
it is vital to search for buffering factors harmonising the social funetioning of multicultural individuals.

Our results further highlighted that such buffers could be seen in values-based and interests-based social identifications. Essen-
tialism was negatively associated with attributive identification, confirming Hornesey's (2008) theory that identifications based on
shared interests and individual attributes could buffer categorisation tendencies. Hence, supporting idiosyncratic identifications could
associate with less essentialist inclinations and possibly more acceptance towards various internal cultural paradigms. Additionally,
axiological social identification was also negatively associated with essentialism. It could further extend Hornesey's (2008) idea that
categorisation could be overridden by establishing a values-based, non-categorical identity, which would integrate different paradigms
within oneself.

Hle. There are positive relationships berween social inclusiveness, small groups and anriburive we-concepts, and integrated configuration of
cultural identity

Literature on TCK articulates that close interpersonal relationships are vital to their funetioning and their social identity depends on
the quality of such social interactions (Wan and Chew, 2013). In line with this notion, our findings confirmed Hle partially, revealing
the positive association between small group social identification (family, friends) and social inclusiveness. Aceording to Havden
(2012) and McLachlan (2007), such identification might constitute an alternative to the categorical self-concept for multicultural
individuals. On the same note, social inclusiveness for TCK correlated negatively with categorical identification, confirming the notion
that the more an individual is embedded in direct interpersonal relationships, the less important it is to belong to a broad universal
category in which direct relations with all members are not possible. Such findings are crucial to understanding the role family and
friends play in forming an identity for multicultural individuals. Moreover, the lack of association between social inclusiveness and
integrated cultural identity we interpret as a supportive argument on the theoretical duality of these two constructs: social identity is
constructed based on real interpersonal relationships. Cultural identity is instead an abstract community of values, transmitted via
interactions but relying on cultural media.

We conclude our findings related to the first set of hypotheses with a statement that integrated cultural identity relies on exposure
to diversity, language competencies, axiological social identification and global mindset. These factors buffer categorisation and
essentialism due to their connections with positive attitudes towards eulturally different selves (den Dekker, 2011) and the ability to
perceive similarities within diversity (Cupta & Govindarajan, 2002).

H2: predictors of life satisfaction of TCK

Hierarchical regression was performed to test H2, and results highlizhted that life satisfaction could be predicted from an inte-
grated multicultural identity, global mindset and social inclusiveness. Out of TCK’s characteristics and identity variables, integrations
seemed the most critical in predicting life satisfaction. Our results support Yampolsky et al. (2016) findings that a complex multi-
cultural identity can flourish if all cultural selves are similarly accepted. Our outcome is also in line with Cheng et al. (2014), who
proposed that individual differences in how biculturals manage their identities psychologically have important implications for their
functioning. Integration of multicultural paradigms within cross-cultural identity might relate to TCK's flexibility, adaptability, cu-
riosity, and potency for a global mindset, positively predicting life satisfaction. On the other hand, the reviewed earlier issues related to
well-being, namely emotional and social disturbances, might, in fact, be related to lack of integrity for multicultural individuals who
either compartmentalise or categorise their complex identities (Cockburn, 2002).

Such findings might highlight the prominent position of a global mindset in multicultural discourse. The question about the po-
tential for a global mindset among TCK individuals has been posed and explored by Stokke (2013). Her research highlighted a higher
lateney for a global mindset among TCK, with them being also more likely to welcome change (Stokke, 2013). It is in line with other
studies, as an early and more frequent exposure to different norms and values was correlated with a global mindset in the research of
Den Dekker (2011) and with predispositions for a metacognitive cultural intelligence (Tarique & Takeuchi, 2008). Our study further
sugzested that a global mindset might support the well-being of TCK besides cross-cultural competencies.

Furthermore, social inclusiveness was vital to the life satisfaction of TCK. According to the stress-buffering hypothesis model, social
support attenuates the effect of adverse events and decreases stress (Cohen & Wills, 1985). Integrated identity does not only support
the right life choices and is related to life satisfaction (Coté, 2002) but also is connected to successful social bonding (Beyers &
Seiffge-Krenke, 2010). The social relationships, a perceived ‘fitting in’, predicted whether bicultural identity would be integrated or
oppositional (Cheng et al., 2014). Therefore, our findings that social inclusiveness predicts life satisfaction for TCK align with the
literature, extending knowledge to the TCK discourse.
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Limitations and future directions

Some limitations must be considered when interpreting our results. The sample nature and size limit the generalizability of
findings, vet obtaining a sample of adult TCK is exceptionally challenging (Tarique & Weisbord, 2013). As participants were from
diverse origins with a prevalence of South Asians, the potential influence of their cultural backgrounds on the results cannot be
exeluded as culture influences self-perception. Another limitation is seen in the measurement of essentialism as a one-item measure. It
might be that it did not capture the totality of the concept. The levels of internal consistency for the global mindset measure were
relatively low, which poses another limitation. The global mindset is a novel coneept, and we refer to Nunally and Burstein (1994),
pointing to lower levels of alpha as acceptable for exploratory research. Still, more studies related to global mindset dimensionality are
recommended. Lastly, the variance explained by our model was comparatively small; therefore, we recommend further extensions to
our study exploring other possible factors that might be impacting the life satisfaction of TCK individuals. To address such limitations,
we further recommend replicating our research to implement alternative designs, measures, and male samples, as acculturation
processes influence males and females differently (Chavez & Rudolph, 2007).

Conclusion

To conclude, the present research proposed an extensive exploratory analysis of the complex social and cultural identities of adult
female Third Culture Kids. We have highlighted the importance of value-based (axiological) social identification and global mindset as
possible buffers of essentialism and catesorisation for TCK. Furthermore, this study confirmed previous predictions about the positive
role of cultural identity integration in multicultural individuals® life satisfaction, extending from bicultural to multicultural context.
Lastly, we have pointed to the significance of the global mindset and soeial inelusiveness for TCK females® life satisfaction. Hence, our
findings highlizhted new factors related to multicultural individuals™ well-being, which serves knowledge building and constitutes a
starting point for future research targeting facilitation of TCK's functioning. The global mindset, social inclusiveness and integration
are dynamic concepts and can be stimulated via environmental inputs. Interventions targeting these variables could, hence, improve
the well-being of TCK.
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Abstract: Globalization has resulted in an exponential increase in the number of Third Culture
Kids (TCKs), defined as being raised in a culture other than that of their parents (or the passport
country) and meaningfully interacting with different cultures. Inconsistencies regarding the effect of
multicultural and transient experiences on well-being exist in the psychological literature. We aimed
to reveal associations between multicultural identity configurations (integration, categorization,
compartmentalization) and well-being with the mediating role of self-concept consistency and self-
efficacy. Participants (n = 399, M = 21.2 years) were students at an international university in the
United Arab Emirates. We used the Multicultural Identity Integration Scale, the Berne Questionnaire
of Subjective Well-Being, the General Self-Efficacy Scale, and the Self-Consistency Subscale from the
Self-Construal Scale. The findings suggest that not merely exposure to diversity but also internal
integration versus identity compartmentalization moderate the well-being of TCKs. We explained
such mechanisms via partial mediation of self-consistency and self-efficacy. Our study contributed
to a better understanding of the TCKs’ identity paradigm and pointed to multicultural identity
integration as vital to TCKs well-being via its effect on self-consistency and self-efficacy. Conversely,
identity compartmentalization decreased well-being via a reduction in the sense of self-consistency.

Keywaords: third culture kids; multicultural identity; well-being; self-consistency; self-efficacy

1. Introduction
1.1. Background

Globalization processes have prompted a rise of global citizens, so-called Third Culture
Kids (TCKs) or global nomads, who move around the world following their parents and
experiencing migrations during developmental years [1,2]. The exposure to diverse cultural
paradigms on a never-seen-before scale has impacted the traditional understanding of
self-concept and identity development. Crucial deviations from standard models have
provoked a new wave of research on culturally complex identities [3,4]. However, the topic
concerning new identities and how individuals deal with internal cultural diversity has yet
to be sufficiently explored. Although TCKs’ cultural and social identities are generating
more and more attention from researchers, there need to be more studies on the other
aspects of TCKs’ self-concept, i.e., the sense of self-consistency or self-efficacy. Furthermore,
recent research pointed to multicultural identity configurations (understood as ways of
dealing with internal cultural diversity) as predictors of well-being for TCKs [3]. However,
the mechanism behind such an effect still needs to be explored. The present study aimed to
fill this gap, proposing intermediary effects on self-consistency and self-efficacy.
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1.2. Literature Review
1.2.1. Third Culture Kids

Third culture kids (TCKs) are defined as raised in a culture other than that of their par-
ents (or the culture of the country given on their passport) for a significant part of their early
developmental years [1]. TCKs spend developmental years living overseas, meaningfully
interacting with two or more cultural environments, which significantly influences their
sense of identity shaped during adolescence [1,2]. TCKs further blend different cultural
frames within themselves and might have the adaptability to feel at home everywhere,
treating the world as a “global village”. Multicultural exposure has, therefore, multiple
advantages. TCKs are recognized for their multilingualism, global leadership skills, global
mindset, and intercultural sensitivity [2,5,6]. TCK individuals increasingly identify them-
selves as a separate group with a shared identity [2,7] and create organizations (e.g., Mu
Kappa) to promote complex identities and provide support to people with multicultural
and “nomadic” experiences. Alternatively, TCKs exposed to multiple cultural paradigms
may experience difficulty finding groups to which they feel a sense of belonging [1,5,8,9].
TCKs need to negotiate their identities in early developmental years [10], which might
jeopardize consistent identity formation and provoke fragmentation.

Due to accelerated economic growth, the United Arab Emirates, a Gulf country and
hub for international business, brought together many expatriate workers to settle within its
borders. As a result, the social environment of the UAE is truly multicultural. Furthermaore,
within the country, diversity and integration rather than assimilation are promoted. As
young citizens can be predominantly characterized as TCKs [11,12], the UAE constitute an
exciting center for well-being-related TCKs research.

1.2.2. Self-Concept and Identity Forms

Within the identity literature, the term self (self-concept) is applied in reference
to a mental representation of oneself (e.g., [13-17]). Self-concept reflects self-schema,
“a collection of at least semi-related and highly domain-specific knowledge structures”
(p- 182, [18]). The function of the self-concept is to configure the information and regulate
intentional behavior [19]. Hence, the self-concept can be understood as essential knowledge
about the individual as part of a specific cultural /social environment (e.g., the self-concept
constructed in one setting would be different from the self-concept created in another).

Furthermore, there is no consensus on whether self and identity are distinct or overlap-
ping concepts. Some psychologists use these terms interchangeably [15], while for others,
these words have differentiated meanings [20]. In this paper, to avoid possible confusion,
we focused on identity understood as a part of the self-concept, i.e., as a specific subset of
self-construals (forms of identity) which are relatively central as opposed to peripheral,
essential as opposed to marginal, and substantial as opposed to nonmaterial [21,22]. The
self-concept content may include all possible characteristics of a person or a group, but
only some may be attributed to personal or social identity.

Identity is understood as a subjectively experienced concept of oneself as a person [23].
The identity process theory (IPT) [23-25] has brought a novel, dynamic perspective on
self-construction, highlighting the socio-psychological processes underlying identity cre-
ation. Such a viewpoint encompasses a constructivist paradigm, within which identity is
characterized as a multifaceted notion that continuously undergoes transformations based
on interactions with changing contexts. Therefore, identity may take fluid and flexible
forms. Such an approach seems particularly relevant when discussing new paradigms of
TCKs and their identities.

Vignoles [25] further explained that identity indicates an answer to the question: Who
am I? This question may appear in two forms: Who am I as an individual?, and Who am 1
as a social being? Thus, identity may be defined at two levels: individual and social (in
line with the social identity theory (SIT)) [26]. Consequently, individual or personal identity
refers to personal differences and attributes. Social or collective (including cultural) identity
refers to identification with groups and social categories. Cultural identity is derived from
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membership and self-identification with a cultural group [26]. A cultural group may
consist of people of common ancestry (e.g., an ethnic identity, [27]) and people sharing
common values and practices. Such a view on cultural identity goes beyond nationality or
ethnicity [28]. According to Vignoles [25], a characteristic becomes part of identity only if it
is infused with a personal and social meaning. Hence, the identity reflects the most salient
aspects of one’s self-concept, which is culturally shaped.

1.2.3. Cultural Context and Identity

The adaptive function of culture is seen as a customary way of acting, feeling, and
thinking chosen by society from an infinite number and variety of possible ways of being.
Cultural systems incentivize individuals to function in a specific frame. This particular
frame influences how people see themselves in relation to others, so-called self-construals
defined as different patterns in how the “self” is constructed (dependent vs. indepen-
dent) [29]. Identity construction occurs through the acquisition of specific properties by
self-construals based on an ongoing complex interplay of cognitive, affective, and social
interaction processes [23,24]. Vignoles et al. [30] explored the conceptualization and mea-
surement of traditional views on self-construals and proposed to see the constructs of
selfhood as multidimensional, with different ways of being independent and interdepen-
dent. According to Vignoles [31], people are motivated to construct identities that allow
them (among others) to have a feeling of being the same over time and across situations
despite significant life changes (the consistency) and to feel competent and capable of
influencing their environment (the efficacy). A sense of consistency, a sameness across
situations, is experienced diversely across cultures [24]. Similarly, though a universal
construct, self-efficacy is impacted by enculturation processes and originates from social
and cultural practices. So, for multicultural TCKs, these two dimensions of self-concept
would also have a specific presentation and function. Importantly self-concept dimensions
have widespread implications for people’s psychological and social experiences. At the
individual level, they have been seen as predictors of cognition and motivation [32,33] and
mediators in the effect culture has on emotions and cognitive processes [34,35].

1.2.4. Self-Consistency, Self-Efficacy and TCKs

Some dimensions of self-concept might be more crucial to third-culture individuals
due to TCKs’ specific, transient life experiences. The exposure to different cultural contexts
combined with high mobility and frequent transitions from place to place may threaten
TCKs’ sense of consistency, understood as being the same in time and across situations.
Furthermore, being an object of decisions made by somebody else (parents, institutions)
concerning where to live, or study, may diminish one’s sense of agency and frustrate
self-efficacy. Hence, the self-concept-related dimensions of self-consistency and self-efficacy
may have an ambivalent presentation for TCKs, discussed below.

Self-concept consistency or self-consistency is considered a defining feature of iden-
tity [10,36] and indicates one’s perceived consistency (sameness) across situations and
time [25,30]. In his developmental model, Erikson [10] pointed to the adolescent years
as essential for developing identity clarity versus confusion. Erikson further highlighted
that identity coherence and unity were based on solid connections to precise socio-cultural
paradigms, values, and beliefs. These might be jeopardized in the case of third-culture
individuals. Furthermore, studies suggest a close and dynamic relationship between the
continuity and consistency of the narration of culturally significant memories and identity
development [37]. The defining feature of TCKs’ lives is high mobility [1]. Children and
young people who follow their parents overseas, experience an endless pattern of reloca-
tions and changes. These may break TCKs’ developmental trajectories by setting new goals
to achieve, new values to respect, and new rules to follow. Hence, TCKs may experience
incoherence across situations and the unpredictability of the future [38]. Furthermore,
TCKs' temporary and situational fragmentation might constitute an issue for functioning
and self-evaluation [37].
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Self-efficacy appears to be significant to identity and the general functioning of multi-
cultural individuals, though its role might be intermediary [23]. An individual’s sense of
self-efficacy determines whether one sets goals and acts on them. Bandura [39] theorized
that self-efficacy is a context-specific judgment about one’s ability. In a cross-cultural con-
text, Hoersting and Jenkins [8] evidenced that self-efficacy was buffering a negative impact
of recurrent relocations on TCK adolescents” coping and adjustment. Intercultural com-
petency further increases bicultural individuals” functioning [40]. For TCKs, self-efficacy
might be, on one side, impaired due to a lack of control over multiple relocations and
inevitable change. On the other hand, self-efficacy might be enhanced due to TCKs' vast
cross-cultural competencies, including a global mindset [2].

1.2.5. Multicultural Identity Configurations

Exposure to cultural diversity constitutes a challenge to the psychosocial development
of TCKs, particularly to establishing a secure and coherent cultural identity. In cultural iden-
tity construction, TCK individuals may experience conflicting demands and expectations
from different cultural groups encountered in their mobile lives, resulting in difficulties in
achieving a coherent cultural identity. Consequently, for third culture kids, the discourse
on multiculturalism is shifting from external influence, i.e., acculturation, to the internal
fusion/hybridization of their cultural selves. Hybrid identities are fluid and transformative
and do not fall info traditional cultural categories [41].

To encompass cultural pluralism, multicultural individuals ought to engage in spe-
cific strategies facilitating their identity building. The cognitive-developmental model of
social identity integration (CDSMI) [42] accounts for the different ways that multiculturals
cognitively configure their many cultural identities within their overall identity. Research
has identified three types of identity configurations: categorization, compartmentalization,
and integration [4,42,43]. The categorization configuration implies identifying with one
cultural group, seeing one identity as predominant, and excluding other identities from the
self. When endorsing categorization, differences between a chosen group and other groups
are likely to be salient [43]. In contrast, the compartmentalization configuration allows an
individual to endorse multiple identities, but they are kept separate from each other. These
identities are context-dependent and activated depending on the social context. Although
an individual may identify with many cultures, identities based on these cultures are not
linked to one another within the self [43]. The third configuration—integration—occurs
when individuals feel that they endorse belonging to different cultural groups. Thus,
multiple identities are organized within the self to be equally essential and form one co-
herent supra-identity. The differences are seen as complementary and enriching to oneself.
Integration may enable individuals to establish context-independent superordinate identity
encompassing multiple influences [4] that cannot be reduced to the sum of its constituent
identities [43,44]. The integrated multicultural identity has been linked to a global mindset
in Mosanya and Kwiatkowska's [3] study, suggesting it may involve cosmopolitan and
supra-cultural aspects reflecting the hybridization of identity [45]. The following quote
from an interview with TCK supports such thesis “I am a global citizen (...) I have an identity
Jjust not the national one” (p. 23, [38]).

Aspects of self-concept and cultural identity are certainly reciprocally connected,
though existing research has focused mainly on ethnic or national identity, possibly as a
proxy for cultural identity [27,46,47]. The present study focuses on the relationship be-
tween multicultural identity configurations and self-concept dimensions of self-consistency
and self-efficacy vulnerable for TCKs, based on the following premises. Usborne and
de la Sablonniere [47] concluded that the clarity and consistency of cultural identity de-
termine the clarity of self-concept and, consequently, well-being. The divergent selves
with contradictory meanings proved challenging to identity integrity, causing stress and
a loss of self-efficacy, and impaired well-being. Achieving an optimal sense of consistent
and efficacious identity is also possible for TCKs through another mechanism, namely
by identification with other TCKs. Identification as TCKs reflective of integrated identity
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configuration could fulfil the motive for consistency via attributions of the consistent TCK
experience of transience and mobility. Some evidence can be found in qualitative research
where individuals self-refer as TCKs, e.g., “me as tifsifkayz" and “my TCK tribe” [7].

1.2.6. Well-Being and TCKs’ Identity

One of the most significant life aims is subjectively experienced well-being (SWB), a
primary interest of positive psychology, explained as a study on human flourishing. SWB
is defined as a person’s cognitive and affective evaluations of life, a combination of feeling
good and functioning well [48]. SWB is a multidimensional notion understood in various
ways, e.g., as life satisfaction, positive affect, optimal functioning or happiness [49], sense of
control over one’s life [50], and a blend of psychological positivity, physiological health and
ill-being [51,52]. Life satisfaction can further be explained as a state of achievement linked
to positive affect and the ability to deal with life circumstances [23,53]. Life satisfaction has
been a predictor of individual and societal welfare [54].

Previously, studies concerning multicultural individuals have claimed that frequent
geographical relocations had a long-lasting negative effect on self-concept clarity and
general functioning [8,55]. In particular, the mental health of TCKs was seen as fragile
and requiring support. A recent study conducted in the UAE on a sample of TCKs evi-
denced that nearly 30% reported moderate to severe depressive symptoms [11]. However,
alternative research points to the cultural identity configurations as significant factors in
multicultural individuals’ well-being, with integration identified as the positive predictor
of life satisfaction [3]. A coherent self-concept, formed based on the integration of diverse
cultural paradigms, has been linked to better mental health and higher self-esteem [27],
both predictors of well-being. Moreover, a sense of self-consistency and self-efficacy are
associated with positive emotions and enhanced well-being, whereas if frustrated, these
dimensions of self may be related to ill-being [23,56]. Furthermore, the narrative con-
tinuity of identity and internal integrity relate to positive affect and well-being [23,56].
Likewise, a sense of self-efficacy for individuals with multiple cultural selves facilitates the
socio-cultural adaptation process and supports well-being [57].

1.3. Aims and Hypotheses

In a novel way, the present study linked the established theories of multicultural
identity configurations [4,42] with self-consistency and self-efficacy with multifold ob-
jectives [8,10,30,58]. Firstly, we explored whether significant relationships exist between
configurations of cultural identity (integration, categorization, compartmentalization) and
a sense of self-consistency, self-efficacy and well-being [3]. We further investigated if there
were intermediary effects among multicultural identity configurations in their predictive
effects on well-being with self-consistency and self-efficacy in the role of mediators. Figure 1
provides a visualization of the following hypotheses:

H1. Multicultural identity integration positively predicts well-being (H1a), and such a relationship
is mediated by increased self-consistency (H1Db, c) and self-efficacy (H1d, e);

H2. Multicultural identity compartmentalization negatively predicts well-being (H2a), and such
an effect is mediated by compartmentalization’s negative effect on self-consistency (H2b, c) and
self-efficacy (H2d, e);

H3. Multicultural identity categorization negatively predicts well-being (H3a), and such an effect
is mediated by the level of self-consistency (H3b, c) and self-efficacy (H3d, e).
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a) H1 Hib Ieentity eonsistency Hic
Multicultural identity Hla
integration Wiell being
self-sfficacy Hle
b) H2
H2b Identity consistency H2 ¢
Multicultural identity H2a
compartmentalisation Well being
H2d Sell-eificacy H2e
c)H3
H3b Identity consistency H3c
Wulticubtural identity H3a
categorisation Wiell-being
H3d Sedl-efficacy H3e

Figure 1. Hypothesized mediation effects of self-consistency and self-efficacy in a predictive im-
pact of multicultural identity configurations (a) integration (H1), (b) compartmentalization (H2),
() categorization (H3) on well-being (straight line—direct effects; dashed line—mediating effect).

2. Materials and Methods
2.1. Participants

The sample (1 = 399) consisted of 296 females (74%) and 103 males (26%) with a mean
age of 21.2 (SD = 3.5, Mode = 19, Range 18-43). Third culture individuals were considered
for this study after they checked “yes” for the given definition: Check YES if you have been
raised in a culture other than that of your parents (or the culture of the country given on your
passport) for a significant part (more than one year) of early developmental years 6-18 [1]. All
participants were students at an international university in the UAE. Participants were
from non-Western countries currently residing in the UAE, with 205 (51%) being Indian
passport holders, followed by Pakistani 20 (5%), Arabs 20 (5%}, Filipinos 18 (4.5%), and
others. They reported being influenced by between 3-7 cultures (M = 3; SD = 3.5; Mode = 3);
Most of them spoke, on average, three languages (Mode = 3, Range 1-6). Their religions
were Muslims 40%, Hindu/Buddhist 22%, Christians 21%, atheists 8%, and others. All
participants were fluent in English, a requirement for university admission.

2.2. Materials

All questionnaires were administered in English in their original versions, which are
universally accessible.

Sense of self-concept consistency was measured with the Self-Consistency Subscale
(6 items, « = 0.80) from Vignoles et al. [30] consisting of the Self-Construal Scale, rated on a
7-point Likert scale of 1 (not at all) to 7 (exactly). Item sample: “You behave the same way at
home and in public”. SCS has demonstrated reliability in cross-cultural studies [30].

Sense of self-efficacy was assessed with the General Self-Efficacy Scale [59] by incor-
porating ratings on a 7-point Likert scale of 1 (not at all) to 7 (exactly). It was a 10-item
questionnaire (x = 0.88) with an item sample: “I can always manage to solve difficult problems
if I try hard enough.” The GSES has shown reliability in past studies on predictors of life
satisfaction with students of non-Western origin (e.g., [60]).

The configurations of multicultural identities were determined by the Multicultural
Identity Integration Scale (MULTIIS; [4]). It consisted of 22 items scored on a 7-point Likert
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scale of 1 (not at all) to 7 (exactly). MULTIIS contained three subscales: categorization
(5 items, a = 0.75), item sample: “One of my cultures is more relevant in defining who I am than
the others.”; compartmentalization (9 items, a = 0.80), item sample: “I identify with one of my
cultures at a time.”; and integration (8 items, « = 0.82), item sample: “I have an identity that in-
cludes all my different cultural identities”. Confirmatory Factor Analysis (CFA) was performed
to assess the three-factor structure of the MULTIIS. The CFA model provided acceptable fit
to the data: x? = 398.41; df = 196; CMIN/df = 2.03; RMSEA = 0.051 [90% CI = 0.044-0.060];
CFI = 0.924. The MULTIIS scale has been employed in an exploratory study on female
TCKs [3] and has shown a three-factor structure and reliability of subscales.

The Berne Questionnaire of Subjective Well-Being [61] measured subjective well-being.
The scale included 39 items, rated on a 7-point Likert scale of 1 (not at all) to 7 (exactly).
Item samples: life satisfaction: “I am content with the way my life plans are being realised”, and
ill-being (R) “I find miy life uninteresting”. We have used the total score of life satisfaction
and reversed ill-being items (x = 0.91). The scale showed reliability in the cross-cultural
assessment of adolescents [52].

2.3. Procedure

The study was not preregistered. Data were collected online. To assure anonymity
and data confidentiality, the link to the study was posted on groups and platforms for
international students in the UAE. Respondents consented to participation after being
informed about the study objectives, non-paid participation, anonymity, confidentiality,
and withdrawal rights. The contribution was voluntary, and participants were given an
email to the researchers and asked to insert their initials only. Any communication should
have mentioned this if they wished to withdraw from the study. The data were encrypted
for safe storage.

2.4. Analytical Approach

It was a questionnaire-based and cross-sectional study. We employed Pearson’s
correlation coefficient and the hierarchical multiple regression analysis. The mediation
analyses were performed using Model 4 of PROCESS Macro [62]. We proposed a complex
model; hence a parallel mediation, which included more than one mediator, was deemed
most appropriate [62].

3. Results
3.1. Correlational Analyses

All variables were normally distributed with skewness coefficients and kurtosis be-
tween +1 and —1. Descriptive statistics of all scales are presented in Table 1. Pearson’s
correlation coefficient analyses (Table 1) revealed significant associations between variables
pairwise. Self-consistency was positively associated with integration and categorization.
Self-efficacy was related positively only to integration while negatively to compartmen-
talization. Well-being was positively significantly associated with self-consistency and
self-efficacy and multicultural identity integration but negatively with compartmentaliza-
tion. There was no association between categorization and well-being.

Table 1. Descriptive statistics and pairwise correlations.

Variables (1 = 399) M (SD) 1 2 3 4 5 6
1. Self-consistency 3.88 (1.25) B
2. Self-efficacy 5.00 (0.98) 16* .
3. Integration 491 (1.02) 011" 0.31 = .
4. Categorization 419 (1.34) 0.16* —0.07 —0.17 % N
5. Compartmentalization 3.8 (1.09) —0.10* —0.08 0.05 0.48 ** .
6. Well-being 148 (0.74) 0.23** 0.48 = 0.22%* —0.07 —0.20%* N

Note: * p < 0.05; ** p < 0.001. Significant correlations are presented in bold.
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