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Abstract 

Social changes of the twenty-first century increased the number of people who grow up “between 

cultures” in “mobile” families. The presented doctoral dissertation deals with broadly understood well-

being and worldviews related to global problems (environmentalism) of people defined as third culture 

kids (TCK) who spent a significant part of their developmental years in culture(s) different from their 

parents’ culture(s). The features that all TCKs have in common are international mobility (transience), 

permanent contact with cultural diversity, and the need to negotiate personal, social and cultural identity, 

depending on the changing cultural context (cultural homelessness). 

The dissertation is based on a series of five articles. Three studies aimed to analyse the relationships 

between the broadly understood well-being of TCKs and their environmental worldviews with 

multicultural identity configurations (integration, categorisation, compartmentalisation), including 

psychosocial mediators. The other two studies hypothesised the positive predictive effects of global 

mindset and cultural intelligence on the functioning of TCKs.  

The results showed, among others, that TCKs’ well-being and worldviews depend on internal 

integration versus identity compartmentalisation and categorisation, not mere exposure to diversity or 

international mobility. In addition, the research project confirmed the hypotheses about the supporting 

role of global mindset and cultural intelligence in the functioning of TCKs.  

Abstrakt w języku polskim 

Zmiany społeczne w XXI wieku zwiększyły liczbę osób, które dorastają "między kulturami" w 

"mobilnych" rodzinach. Przedstawiona rozprawa doktorska podejmuje temat szeroko rozumianego 

dobrostanu oraz zainteresowania sprawami globalnymi (ekologią) osób określanych, jako dzieci 

trzeciej kultury (z angielskiego „third culture kids, TCK”), które spędziły znaczącą część swojego 

wieku rozwojowego w kulturach innych niż kultura kraju rodziców. Cechy łączące wszystkie TCK to 

międzynarodowa mobilność, permanentny kontakt z różnorodnością kulturową oraz konieczność 

negocjowania tożsamości osobistej, społecznej i kulturowej wraz ze zmieniającym się kontekstem 

kulturowym. 
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Rozprawa  została przygotowana w oparciu o cykl pięciu artykułów. Celem trzech badań była analiza 

związków pomiędzy szeroko rozumianym dobrostanem TCK oraz postawami prośrodowiskowymi a 

sposobami konfigurowania tożsamości wielokulturowych (integracją, kategoryzacją, 

kompartmentalizacją) z uwględnieniem psychospołecznych mediatorów. W dwóch pozostałych 

badaniach postawiono hipotezy o pozytywnym wpływie globalnego światopoglądu (global mindest) 

oraz inteligencji kulturowej na funkcjonowanie TCK.  

Wyniki badań m.in., pokazały, iż dobrostan oraz światopogląd (pro-środowiskowy) TCK zależą od 

integracji tożsamości kulturowych, a nie są bezpośrednim skutkiem międzynarodowej mobilności i 

kontaktów z różnorodnością kulturową. Dodatkowo badania potwierdziły hipotezy o wspierającej roli 

globalnego światopoglądu i inteligencji kulturowej w funkcjonowaniu TCK.  

This dissertation consists of five articles published in peer-reviewed journals. 

1. Mosanya, M. & Kwiatkowska, A. (2021). Complex but integrated: Exploring social and 

cultural identities of women Third Culture Kids (TCK) and factors predicting life satisfaction. 

International Journal of Intercultural Relations, 84, 65-78. 

https://doi.org/10.1016/j.ijintrel.2021.07.001 IF: 2.67 

2. Mosanya, M., & Kwiatkowska, A. (2023). Multicultural identity integration versus 

compartmentalisation as predictors of subjective well-being for Third Culture Kids: The 

mediational role of self-concept consistency and self-efficacy. International Journal of 

Environmental Research and Public Health, 20(5), 3880. https://doi.org/10.3390/ IF: 3.39 

3. Mosanya, M. & Kwiatkowska, A. (2022). New Ecological Paradigm and Third Culture Kids: 

Multicultural identity configurations, global mindset, and values as predictors of environmental 

worldviews. International Journal of Psychology. https://doi.org/10.1002/ijop.12887 IF: 2.29 

4. Mosanya, M. (2022). Global mindset as a predictor of life satisfaction of Asian international 

students: The mediational role of self-efficacy. Education of Economists and Managers, 63(1), 

39–54. https://doi.org/ 10.33119/EEIM.2022.63.3 MEiN: 20 

5. Mosanya, M. (2019). Exploring cultural intelligence relationships with a growth mindset, grit, 
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1. Introduction 

1.1. Background  

Social changes brought by the globalisation processes, internationalisation of economies, and 

ease in mobility increased the numbers of children growing up between the cultures in “mobile” families 

exposed to cultures different than their parent(s), so-called third culture kids (TCKs) (Fail et al., 2004; 

Pollock et al., 2017). Intercultural blending on an unprecedented scale has led to novel post-modern 

identity paradigms reflecting social, cultural, and personal changes. If a child needs to negotiate cultural 

rules, values and norms, it may pressure a growing-up person tremendously. Grimshaw and Sears 

(2008), in their theoretical statement regarding the identity of global nomads (TCKs, international 

students), described their experience as a “quintessential post-modern lifestyle” due to their 

fragmentation, dynamism and transient “in-making” character (p. 272).  

Traditionally migration was a relatively stable phenomenon experienced long-term without a 

need for instant transitions, and models explaining such a process have been vastly researched (e.g. 

Berry et al., 2001; Sam, 2006). Castles et al. (2003) observed that forms of migration currently go 

through diversification processes, motivating social sciences to focus on different kinds of mobilities 

(Urry, 2000). Vora et al. (2018) further highlighted the necessity for a paradigm shift from thinking 

about multicultural individuals as a category to thinking about individual-level multiculturalism as a 

degree to which someone identifies with and internalises more than one culture.  

The effect of exposure to cultural diversity while growing up with the lack of necessity to 

assimilate with the host country has been less understood in the literature, particularly overlooking non-

Western third culture individuals. The growing community of “global nomads” is relatively poorly 

researched, and the existing majority of scientific papers on the topic of TCKs are qualitative and very 

personal (Trąbka, 2013). Some recently appearing dissertation projects have been tapping into the 

problem of non-Western TCKs in a phenomenological manner (Mizutani, 2020), but quantitative 

studies are scarce. The topic area concerning new multicultural and transient identities and how 

individuals deal with internal cultural diversity has yet to be sufficiently explored (Lilgendahl et al., 

2018).   
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Another challenge the globalised world faces are the dispersion and complexity of ecological 

problems like global warming and depletion of natural resources, which demand collaborative work at 

the international level (Dunlap et al., 2000). TCKs’ exposure to cultural diversity during developmental 

years might support global issues engagement and ecocentric worldviews via their extended, hybrid but 

integrated cross-cultural identity, global mindset and values (Mosanya & Kwiatkowska, 2022). 

Consequently, multicultural identity configurations could also impact the pro-environmental attitudes 

of TCKs as they vary predominantly in inclusiveness relevant to environmentalism.  

Hence the present dissertation explores TCKs’ social and cultural identities to predict factors 

supportive of their well-being, simultaneously looking at predictors of their ecological engagement. It 

must be stated that this dissertation is grounded in the specific multicultural context of The United Arab 

Emirates (UAE), where, according to recent statistics, the ratio between expatriates and local Emirati 

citizens is 9 to 1 (Global Media Insight, 2021). The UAE is a multicultural country that promotes 

integration and diversity as a state policy, with many young residents categorised as TCKs. Accordingly, 

the UAE constitute an exciting hub for TCK-related studies. 

1.2. Multicultural context of the United Arab Emirates 

Specific multicultural social characteristics of the UAE resulted from fast economic growth and 

favourable settlement conditions for expatriates. Due to its flourishing economy, the UAE has attracted 

many expatriates to settle in (mainly for a limited duration). In the UAE, most students fall into the 

TCK category due to their temporary residency status and lack of opportunities to become naturalised 

(Dillon & Ali, 2019). Since there is no need for assimilation with native culture, residents of the UAE 

coexist, cultivating their home cultural traditions bonded by common law and economy but not cultural 

norms.  

Growing up in the UAE is far from typical, and every social encounter may seem like a journey 

overseas. The country as a whole celebrates diverse cultural and religious holidays. In the UAE, citizens 

live in cultural relativity, an actual post-modern dynamic and hybrid society with no dominant cultural 

paradigm. This may come with advantages, such as the development of openness, flexibility, and 

cognitive strength, but it can also have drawbacks in the sense of confusion about one’s roots.  
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1.3. Third culture kids 

Due to the rise of multinational corporations with branches around the globe, more and more 

children are raised in a culture(s) other than their parents and belong to the quasi-social category of 

third culture kids recognised by many scholars (Phuwit, 2019; Pollock et al., 2017; Stokke, 2013). Third 

culture kids are described as individuals who grew up in a culture or several cultures different to that of 

their parents (or country given on their passport), usually due to work-related migrations, which results 

in meaningful exposure to diversity during childhood and adolescence (Pollock et al., 2017). 

Furthermore, ‘third culture’ is defined as a shared commonality of those living an internationally mobile 

lifestyle. It indicates that TCKs may configure a distinctive cultural identity (third culture) that is neither 

their parents’ culture (first culture) nor the host culture (second culture) (Pollock et al., 2017). A similar 

phenomenon can be found in Bhabha’s (1994) theory of third space, which refers to the hybridity of the 

identities of cross-cultural individuals that are fluid and constantly being made. Such cross-cultural 

exposure significantly influences TCKs’ sense of identity, relationships with others, and worldviews 

(Pollock et al., 2017; Stokke, 2013). 

 Despite considerable differences among third culture kids, Ruth and John Useems (as cited in 

Pollock et al., 2017), who coined the term, were able to accentuate significant intragroup parallels, 

namely lack of belongingness (cultural homelessness) and impermanence (transience). These two 

factors have been shown in the literature to significantly alter the trajectories of TCKs’ functioning. 

TCKs usually only migrate for a limited period and expect repatriation to their home country. These 

processes may stop them from fully acquiring the local culture paradigm; instead, they cultivate both 

their parents’ and host culture(s) to a certain degree. That differentiates TCKs from other cross-cultural 

kids (CCKs) who move overseas to stay permanently and undergo the acculturation process.  

It must be noted that TCK individuals increasingly identify themselves as a separate group with 

a shared identity (Jung, 2016; Stokke, 2013) and create organisations (e.g. Mu Kappa) to promote 

complex identities and provide support to people with multicultural and “nomadic” experiences.  
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1.3.1. Advantages of being TCK 

There are multiple advantages to being TCKs, like multilingualism, cultural sensitivity, an 

increased level of global mindset and leadership skills (Pollock et al., 2017; Stokke, 2013). TCKs also 

are characterised by cultural intelligence (Tarique & Weisbord, 2013), cosmopolitanism, and expanded 

worldviews (Pollock et al., 2009). According to Westropp et al. (2016), TCKs possess competencies in 

dealing with the international environment. Such intercultural competencies were further shown to 

support bicultural individuals’ well-being (Bennet & Bennet, 2004). With such a broad, comprehensive, 

inclusive mindset and skills, TCK individuals, as global citizens, could also exhibit more pro-

environmental attitudes.  

It is worth noting that for third culture individuals, their cultural distinctiveness can be regarded 

as a “constructive marginality” (Fail et al., 2004). Lam and Selmer (2003) referred to constructive 

marginality as the ability to create a sense of wholeness out of the diverse experiences of TCKs. Third 

culture individuals may attribute their uniqueness to their cultural richness, increasing self-evaluation 

and life satisfaction (Fail et al., 2004). Hence, TCKs’ cultural complexity, fluidity, and ambiguity might 

constitute positive sources of their uniqueness (Stokke, 2013). 

1.3.2. Disadvantages of being TCK 

However, TCKs exposed to multiple cultural paradigms may have issues relating to others and 

hence may feel like they do not fully belong to any sociocultural category (Fail et al., 2004; Hoersting 

& Jenkins, 2011; Pollock et al., 2017). Some of the publications’ titles concerning TCKs’ experiences 

point to struggles rather than benefits of their upbringing, including  The 10 Biggest Struggles of Being 

a TCK (West, 2016) and Third Culture Kids - The Negative Aspects of Living Overseas (Sana, 2015). 

Furthermore, TCKs’ cultural and social fragmentation caused by exposure to various norms and values 

may not allow them to form coherent and consistent identities during developmental years (Erikson, 

1980). TCKs struggle to fit in despite often working hard to blend in (O’Shaughnessy, 2014).  

As TCKs move between cultures before they have had the opportunity to complete the critical 

task of personal and cultural identity development, they face issues related to identity and sense of 

belonging (Pollock et al., 2017), adversely affecting well-being (Hoersting & Jenkins, 2011). Westropp 
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et al. (2016) stated that distinct experience of TCKs often leads to a heightened sense of isolation. 

Similarly, in the study based on interviews with TCK women, Walters and Auton-Cuff (2009) observed 

that they generally felt different from others, regardless of where they lived; they often felt like outsiders. 

As the authors put it, the “pervasiveness of different” was heard in every story told by TCKs, in how 

they described their experiences, the places, and their feelings: “Through being different, these women 

learned more about who they were NOT, before they discovered who they were” (p.764). Besides, 

TCKs’ distinctiveness was reported as a source of shame and disconnection in the face of 

misunderstanding and jealousy (Espada-Campos, 2018). Bonebright (2010) even highlighted that TCKs 

might be at a high risk of developing a sense of marginality due to a lack of sense of belongingness to 

their home culture after reverse culture shock. Such marginality might, in turn, affect adaptability and 

well-being.  

The defining feature of TCKs’ lives is high mobility (Pollock et al., 2017),  which may break 

TCKs’ developmental routes by setting new goals to achieve, new values to respect, new rules to follow, 

and giving up the old ones (Lijadi,  2018). A discontinuity and inconsistency of identity may occur if 

one cannot find support in a new social environment to preserve and develop one’s sense of continuation 

of a personal narrative across situations. A person interviewed in the study by Lijadi and van Schalwyk 

(2014) expressed her frustration with the high mobility lifestyle in the following words “I feel like I 

have to wear a mask wherever I go and a different mask with different people. It is very exhausting” (p. 

11). Another issue related to the lack of continuity is the future’s unpredictability. In Lijadi’s (2018) 

study, TCK participants reported living temporarily during childhood, not knowing what they wanted 

to do in the future. Such fragmentation might constitute an issue for TCKs’ condition (Yampolsky et 

al., 2013) as deficits in individual continuity and consistency are associated with negative consequences 

for the individual. 

1.3.3. Multicultural identity configurations as predictors of well-being and mindset 

Multicultural individuals are not all alike. Research on biculturalism pointed to the role of the 

internal identity processes as essential to the outcome of exposure to diversity (Benet-Martínez et al., 

2002; Haritatos & Benet-Martínez, 2002). Furthermore, the re-evaluation of acculturation models 
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motivated by changes to cultural and identity paradigms proposed identity and sociocultural factors as 

supportive of multicultural individuals functioning (Berger et al., 2019; Safdar et al., 2010). 

Identity is commonly understood as a subjectively experienced concept of oneself as a person 

(Vignoles et al., 2006). The identity process theory (IPT)  has brought a novel, dynamic perspective on 

self-construction, highlighting the socio-psychological processes underlying identity creation and 

change (Breakwell, 1986; Vignoles et al., 2006, 2011). Such a viewpoint encompasses a constructivist 

paradigm, within which the identity is characterised as a multifaceted notion continuously undergoing 

transformations based on interactions with changing contexts. Therefore, identity may take fluid and 

flexible forms, especially if its constituents are transient, as in the case of third culture individuals. Such 

an approach seems particularly relevant when discussing new paradigms of TCKs and their identities. 

For third culture kids, their hybrid identities are fluid and transformative and do not fall into traditional 

cultural categories. 

To encompass cultural pluralism, multicultural individuals ought to engage in specific strategies 

facilitating their identity building. The cognitive-developmental model of social identity integration 

(CDMSI) (Amiot et al., 2007) accounts for the different ways multicultural individuals cognitively 

configure their many cultural identities within their overall identity. Research has identified three types 

of identity configurations: categorisation, compartmentalisation, and integration (Amiot et al., 2007; 

Amiot et al., 2018; Yampolsky et al., 2016). The categorisation configuration implies identifying with 

one cultural group, seeing one identity as predominant, and excluding other identities from the self. In 

contrast, the compartmentalisation configuration allows an individual to endorse multiple identities, but 

they are kept in distinct compartments in the self,  separate from each other. These identities are context-

dependent and activated depending on the social context. The third configuration, integration, occurs 

when individuals feel that they endorse belonging to different cultural groups. Thus multiple identities 

are organised within the self so that they are equally essential and form one coherent supra-identity. 

Integration may enable individuals to establish context-independent superordinate identity 

encompassing multiple influences (Yampolsky et al., 2013) that cannot be reduced to the sum of its 

constituent identities (Benet-Martinez et al., 2002; Benet-Martinez & Haritatos, 2005). Integration 

refers to further reconciliation between multiple cultural paradigms, which may also allow for the 
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cohesion of oneself. Integrated multicultural identity may involve supra-cultural aspects and may reflect 

hybridisation, an identity in-between (Bhabha, 1994). The following quote from an interview with TCK 

supports such thesis “I am a global citizen (..) I have an identity, just not the national one” (Lijadi, 2018, 

p.23).  

1.4. TCKs’ integration and functioning - supporting factors (social bonds, self-efficacy, global 

mindset, cultural intelligence) 

Berger et al. (2019) highlighted the role of psychosocial factors in the adjustment of international 

students during their time abroad. In particular, within the Multidimensional Individual Difference 

Acculturation (MIDA) model (Berger et al., 2019; Safdar et al., 2010), social support, identity factors 

and perception of hassles (acculturative stress) were deemed essential to the functioning of sojourners. 

Apart from multicultural identity integration, social ties seem particularly relevant to the discussion on 

the well-being of TCKs. Bushong (2013), in his groundbreaking book Belonging Everywhere and 

Nowhere: Insights into Counseling the Globally Mobile, which addressed the psychosocial challenges 

of TCKs, pointed to problems with lack of belonging and fitting in society. Social bonds affect the 

formation of social and cultural identities of TCKs. Strong family ties, close friendships, and 

relationships at school or work help individuals choose a social collective as a base for social identity. 

Also, as Wan and Chew (2013) suggested, social ties may support establishing cultural identity since 

they serve as a transmission agent of shared cultural knowledge.  

Furthermore, self-efficacy appears to be significant to identity and the general functioning of 

multicultural individuals, though its role might be more intermediary (Vignoles et al., 2006). An 

individual’s sense of self-efficacy determines whether one sets and acts on goals. Bandura (1989) 

theorised that self-efficacy is a context-specific judgment about one’s ability. Furthermore, self-efficacy 

is associated positively with achievement, cognitive effectiveness and persistence (Honicke & 

Broadbent, 2015) in Western cultures. Similar results have also been seen among collectivist cultures, 

where self-efficacy improved self-esteem and social functioning (Afari et al., 2012) and decreased 

depressive symptoms (Mosanya & Petkari, 2018). Moreover, a high perceived self-efficacy supported 

self-evaluation and functioning (Milam et al., 2019) and buffered potential negative impacts of recurrent 
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relocations on TCK adolescents’ coping and adjustment (Hoersting & Jenkins, 2010). For TCKs, self-

efficacy might be, on one side, impaired due to a lack of control over multiple relocations and inevitable 

change. On the other hand, self-efficacy might be enhanced as a result of the vast cross-cultural 

competencies TCKs possess, including a global mindset (Stokke, 2013). Therefore, it is essential to 

assess self-efficacy as an intermediary variable that may protect self-esteem and well-being from the 

negative impact of cultural fragmentation of TCKs. 

A global mindset is another factor that should be considered. Stokke (2013) suggested that the 

central aspect of the global mindset for cross-culturally exposed individuals was a “passion for 

diversity.” Cultural and cognitive aspects of a global mindset, namely high interest in other cultures, 

positive assessment of culturally different others, ability to perceive similarities between diversities, 

facilitate cultural learning and gaining knowledge, are essential for the development of cultural identity. 

Additionally, a global mindset supports questioning the categorical identity (Kubota, 2010). An 

internalisation of more than one cultural worldview (ethnorelativism) is forming an opposite frame of 

reference to ethnocentrism (Bennett, 2017). Therefore, a global mindset creates favourable conditions 

for the organisation of cultural identities in an integrated manner rather than categorical or 

compartmentalised.  

Lastly, a study by Presbitero (2016) demonstrated the role of cultural intelligence, also referred 

to as a cultural quotient, CQ), as an essential supporting factor in dealing with acculturational problems 

for adult TCKs. Cultural intelligence has been linked to success and performance in international 

environments ranging from business organisations to social institutions (Earley & Ang, 2003; 

Henderson et al., 2018). Therefore, the assessment of the possibility that TCK individuals with multiple 

cultural backgrounds due to higher levels of CQ experience less distress and have more adaptability 

and coping skills in the multicultural academic environment is timely.   

2. Research contributions  

This dissertation project consists of five research studies conducted with multicultural individuals 

who identified themselves as TCKs based on the definition of Pollock et al. (2017) “Check YES if you 

have been raised in a culture other than that of your parents (or the culture of the country given on your 
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passport) for a significant part (more than one year) of early developmental years 6-18.” The 

participants were of non-Western origin and residents of the United Arab Emirates.  

Although biculturalism has been previously studied (Bent-Martinez & Haritatos, 2005), there is 

a scarcity of quantitative and generalisable research on identity structure and the psychological well-

being of TCK individuals who usually have more complex cultural identities than biculturals. The main 

aim was to expand the existing knowledge on social and cultural identities of TCKs and explore the 

relationships between multicultural identity configurations categorisation, compartmentalisation, and 

integration (Yampolsky et al., 2016) adapted from the CDMSI model of Amiot et al. (2007) and TCKs’ 

functioning. Further, the roles of psychosocial factors of a global mindset, social bonds, self-efficacy 

and cultural intelligence were also analysed. 

Three first studies (Study 1, Study 2, Study 3) employed Multicultural Identity Integration Scale 

(MULTIIS; Yampolsky et al., 2016) to determine the configurations of multicultural identities as 

predictors of well-being and pro-ecological mindset with mediating roles of psychosocial factors. The 

two later studies (Study 4, Study 5) have explored the individual contributions of global mindset and 

cultural intelligence to the functioning of multicultural TCKs.  

2.1. Study 1 – Exploring social and cultural identities of women Third Culture Kids (TCK) and 

factors predicting life satisfaction. 

Mosanya, M. & Kwiatkowska, A. (2021). Complex but integrated: Exploring social and cultural 

identities of women Third Culture Kids (TCK) and factors predicting life satisfaction. International 

Journal of Intercultural Relations, 84, 65-78. https://doi.org/10.1016/j.ijintrel.2021.07.001 

 It was an explorative study with female TCKs in the UAE motivated by recalls from the 

literature that creating collective identity might become challenging for TCKs as traditional categories 

of nationality, ethnicity, and geographically described communities do not constitute sufficient social 

identity sources (Nette & Hayden, 2007). In the literature, labels ascribed to the TCK include culturally 

homeless, culturally rootless, or suspended between cultures (Vivero & Jenkins, 1999; Pollock et al., 

2017; Hoersting & Jenkins, 2011). There has been a long-established approach in literature associating 

cross-cultural identity and frequent geographical relocations with impoverished well-being (Hoersting 

about:blank
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& Jenkins, 2011). On the other hand, as Pollock et al. (2017) observed, being rooted in various cultures 

might make TCK feel at home anywhere. However, no generalisable studies existed to date.  

Within theoretical paradigms of social and cultural identities, the study aimed to explore the 

uniqueness of TCK females’ cultural and social identities with multiple objectives. Firstly, we aimed to 

describe the configurations and prevalence of specific forms of social and cultural identities. Secondly, 

we attempted to investigate the TCK characteristics, such as factors associated positively or negatively 

with cross-cultural individuals’ well-being. Based on the literature, we selected the following variables: 

the number of countries where TCK lived, languages spoken, global mindset, social inclusiveness and 

essentialism.   

 The mixed-methods approach to exploring the social and cultural identity of TCKs was 

employed. We classified social identity into four we-concepts: we-group, we-category, we-attributive 

and we-axiological (Jarymowicz, 2002, 2015), and cultural identity into three configurations: 

integration, categorisation and compartmentalisation (Yampolsky et al., 2016). We used the we-concept 

weighted scores to describe the social identity configurations and performed other statistical procedures.  

 The results suggested that TCKs define social identity predominantly based on passport country 

(we-category) and relationships with family and friends (we-group). We indicated that axiological 

(value-based) social identification and global mindset buffered essentialism and categorisation known 

to disturb cross-cultural relationships and well-being. There was a general tendency for integrated 

cultural identity, with cultural configurations of categorisation and compartmentalisation correlating 

positively with essentialism. Hierarchical regression analysis evidenced that integrated multicultural 

identity, global mindset, and social inclusiveness were significant positive predictors of life satisfaction 

for female TCKs.  

 These results fed into a better understanding of the TCKs’ configurations of collective identities 

and highlighted new factors related to TCKs’ well-being. The global mindset, social inclusiveness and 

integration are dynamic concepts that can be stimulated via environmental inputs. Interventions 

targeting these variables could improve the well-being of TCKs. 
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2.2.  Study 2 – Multicultural identity integration versus compartmentalisation as predictors of 

subjective well-being for Third Culture Kids. 

Mosanya, M., & Kwiatkowska, A. (2022). Multicultural identity integration versus 

compartmentalisation as predictors of subjective well-being for Third Culture Kids: The mediational 

role of self-concept consistency and self-efficacy. International Journal of Environmental Research 

and Public Health. https://doi.org/10.3390/ 

Study 2 built upon Study 1 and aimed to explore the mechanism behind the predictive effect the 

multicultural identity configurations on TCKs’ well-being. We have proposed as mediators aspects of 

self-concept evidenced in the literature as relevant to multicultural individuals, namely self-concept 

consistency and self-efficacy. The exposure to different cultural contexts combined with high mobility 

and frequent transitions from place to place may threaten TCKs’ sense of consistency, understood as 

being the same in time and across situations. Furthermore, being an object of decisions made by 

somebody else (parents, institutions) concerning where to live or study may diminish one’s sense of 

agency and frustrate self-efficacy. In addition, a sense of self-consistency and self-efficacy are 

associated with positive emotions and enhanced well-being, whereas if frustrated, these dimensions of 

self may be related to ill-being (Easterbrook et al., 2012). Likewise, a sense of self-efficacy for 

individuals with multiple cultural selves facilitates the sociocultural adaptation process and supports 

well-being.  

We proposed a complex model; hence parallel mediations, which included more than one 

mediator, were deemed most appropriate. The results highlighted the enhancing role of cultural 

integration (in contrast to compartmentalisation) in third culture individuals’ well-being and pointed to 

its supportive role in forming self-consistency and self-efficacy. We also partially explained the 

mechanism behind the positive changes brought by multicultural identity integration suggested in the 

existing literature. Previous studies indicated that multiculturalism stemming from integration and 

acceptance, as opposed to exclusion-based assimilation, has created a favourable social context and 

increased self-esteem, leading to boosted well-being (Sue & Sue, 2003). Our study expanded such 

claims to the internal cultural diversity of third culture individuals. 
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2.3. Study 3 – Multicultural identity configurations, global mindset, and values as predictors of 

TCKs’ environmental worldviews. 

Mosanya, M. & Kwiatkowska, A. (2022). New Ecological Paradigm and Third Culture Kids: 

Multicultural identity configurations, global mindset, and values as predictors of environmental 

worldviews. International Journal of Psychology. https://doi.org/10.1002/ijop.12887 

The ecological degradation acknowledged by scientists and global leaders is linked to human 

activity, predominantly to the development of industrialised societies (Jorgenson, 2006). There is a 

global drive towards the New Ecological Paradigm (NEP), which assumes interdependence between 

nature and human thriving and sets limitations to human activity and growth (Dunlap et al., 2000). 

Hence, the investigation of factors supporting ecocentrism is relevant.  

This paper explored whether multicultural individuals with mobile lifestyles, TCKs, could 

endorse ecocentrism via their extended, hybrid but integrated cross-cultural identity, global mindset and 

values of self-transcendence and openness. Similarly, the study assessed whether exclusive 

configurations of multicultural identities, such as categorisation or compartmentalisation, encourage 

conservative values and anthropocentric traditional social paradigms. Our research questions and 

hypotheses were rooted in the considerable research that highlighted the role of culture and identity in 

dealing with environmental attitudes formation (Brieger, 2018; Duff et al., 2022). Brieger (2018) 

emphasised the role of social identity in fostering environmental concern. Specifically, a tendency to 

protect the environment related to the inclusiveness of the groups on which identity was based 

(community, nation, world). World identity, defined as identification with all human beings, was most 

beneficial to environmental concerns (Brieger, 2018). Yampolsky et al. (2016) argued that multicultural 

identities vary in inclusiveness (integration versus categorisation and compartmentalisation). 

Consequently, environmental attitudes may also be developed differently depending on the identity 

configurations. In this study, NEP was operationalised as ecocentrism versus anthropocentrism. We 

used path analysis to test a set of hypotheses that, if correct, confirm the effect of identity configurations 

on NEP with values and global mindset in the role of mediators. 
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 The results linked pro-environmental worldviews with multicultural identity and its integration. 

Innovative directions were consequently set in multiculturism and environmentalism discourse by 

examining the intermediary role of a global mindset and values of self-transcendence and openness.  

2.4. Study 4 – Global mindset as a predictor of life satisfaction of international students: The 

mediational role of self-efficacy. 

Mosanya, M. (2022). Global mindset as a predictor of life satisfaction of Asian international students: 

The mediational role of self-efficacy. Education of Economists and Managers, 63(1), 39–54. 

https://doi.org/ 10.33119/EEIM.2022.63.3 

In this study, we have explored a predictive effect of global mindset on TCKs’ life satisfaction 

with mediating role of self-efficacy. The literature presents a global mindset as essential for 

international leaders and individuals in multicultural environments (Den Dekker, 2013). It seems 

particularly relevant to the young professional TCKs living in the multicultural environment of the 

United Arab Emirates. Studies on cross-cultural effectiveness and abilities suggested that multicultural 

individuals might possess abilities to interact better within culturally diverse contexts (Caligiuri & 

Tarique, 2012; Thomas, 2002). At the same time, little is known about the mechanism explaining the 

positive impact of cross-cultural abilities and sensitivity incorporated in a global mindset on the well-

being of multicultural individuals.  

The results of our research confirmed the prominent role of a global mindset in supporting the 

life satisfaction of individuals with multicultural identities. As a result, the study validated preliminary 

suggestions from study 1. Our findings also highlighted the global mindset’s positive influence on the 

general self-efficacy of TCKs. Lastly, the mediation analysis explained self-efficacy’s intermediary role 

in the relationships between global mindset and life satisfaction.  

Such outcomes tap into the idea that a global mindset assists in integrating cultural diversity, 

which leads to increased capabilities in dealing with a cross-cultural environment (Den Dekker, 2013). 

Therefore, active participation in diversity as a competent contributor can be predictive of TCKs’ life 

satisfaction.  



18 

 

2.5.  Study 5 – Exploring cultural intelligence relationships with growth mindset, grit, coping 

and academic stress among TCKs. 

Mosanya, M. (2019). Exploring cultural intelligence relationships with growth mindset, grit, coping 

and academic stress in the United Arab Emirates. Middle East Journal of Positive Psychology, 5(1), 42-

59. 

This research intended to explore the relationships of cultural intelligence (CQ) with positive 

psychological notions of academic success for multicultural TCK students living in the UAE. Based on 

the established position of cultural intelligence as a predictor of success and performance in 

international business environments, we proposed that CQ would also support academic success for 

TCKs. We measured academic flourishing via positive psychology notions of growth mindset, grit, 

coping with conflict and academic stress. In this study, we were also interested in determining whether 

there were differences between students classified as third culture individuals and those raised in one 

culture concerning levels of cultural intelligence.  

The results confirmed the hypothesis that the higher level of cultural intelligence was 

characteristic of individuals with lower academic stress. Multiple regression analysis showed that 

cultural intelligence was also the strongest positive predictor of coping. The outcome confirmed that 

culturally intelligent individuals could deal with conflict and stress more effectively. Such results are 

consistent with the literature on the role of CQ in the success of global business organisations (Ramalu 

et al., 2010), and our study contributed to the literature surrounding the importance of CQ from the 

business to the educational context. 

Contrary to prior literature (Tarique & Takeuchi, 2008; Stokke, 2013), which proposed that 

multinational corporations would seek to recruit people possessing TCK characteristics as better 

equipped for cross-cultural tasks, the present study did not confirm a higher level of cultural intelligence 

in TCKs compared to non-TCK residents in the UAE. We discussed such surprising findings in terms 

of the specificity of the UAE multicultural context and the young age of the participants. Individuals 

who classified themselves as non-TCKs may have acquired similar cross-cultural abilities even if 

exposed to multiculturalism outside developmental years (0-18), but still in their early 20s. Perhaps to 
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foster cultural intelligence, it is sufficient to actively interact with the UAE’s culturally diverse and 

inclusive environment, even if it happens outside of developmental years.  

3. Limitations 

Despite evident significance, some limitations must be considered when interpreting our results. 

These relate to sample characteristics, employed measures and the models’ explanatory value. Firstly, 

the sample size of the first study was limited, and the following studies had unequal gender distributions, 

which may have affected the reliability of the outcome. Additionally, TCK participants were from 

diverse origins, with a prevalence of South Asian individuals. The potential influence of their cultural 

backgrounds on our results cannot be excluded, limiting our study’s generalizability.  

Another general limitation was related to the identification of the participants as TCKs, assumed 

based on a single-item definition. According to Vora et al. (2008), it is a common issue related to 

measurements of multiculturalism within oneself, which is usually assessed with single-item questions 

(yes/no) or continuous single-item scales (Benet-Martinez et al., 2002). Further studies that would also 

measure the level of identification with TCKs are recommended. Additionally, there has been some 

criticism regarding the possibility of people with similar life experiences constituting a social category 

or a “culture” (Pearce, 2011). Whilst most literature on the topic relies on the self-identification of adult 

TCKs, this is still only a quasi-social category. Hence, the results of the present evaluations may also 

apply to individuals categorised more broadly as biculturals, multiculturals, or sojourners.  

Furthermore, the levels of internal consistency for the employed global mindset measure were 

relatively low, which posed another limitation. However, the global mindset is a novel concept, and we 

refer to Nunally and Burstein (1994)  pointing to lower levels of alpha as acceptable for exploratory 

research. Lastly, all the models explained less than 25 % variances in outcome variables, leaving space 

for additional predictive factors unexplored within our research project. Other psychological, social and 

environmental variables could likely expand our models, motivating further research. 

4. Conclusions 

This dissertation project has drawn on established theories and has provided an extensive 

exploratory analysis of the complex social and cultural identities of TCK individuals in the multicultural 

United Arab Emirates with few main contributions. Firstly, our research findings suggested that not 
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mere exposure to diversity, but internal integration versus identity compartmentalisation and 

categorisation, moderates TCKs’ broadly understood well-being and mindset. Secondly, the 

mechanisms behind such an effect have been explored. Our study pointed to multicultural identity 

integration as vital to the positive functioning of TCKs via its enhancing effect on self-efficacy and self-

consistency. Alternatively, TCKs with a more compartmentalised multicultural identity might have 

decreased well-being partially because of a reduced sense of self-consistency. We further presented the 

role of a global mindset as a facilitator of the TCKs’ life satisfaction, its buffering role to essentialism 

and its supportive effect on ecocentric views. Also, cultural intelligence has been confirmed as a 

supporting factor to academic success and a buffer to stress for TCKs. Moreover, the current project 

highlighted how identity integration, global mindset and self-transcendent values could assist in 

developing the new ecological paradigm. 

Cockburn (2002) claimed that globally mobile children like TCKs are an example of the future 

population of the United Nations. Hence, studying TCKs’ identities may build valuable knowledge for 

current and future generations. Accounting for increasing numbers of multicultural individuals with 

transient lifestyles worldwide, this research outcome is valuable to social and health sciences. The 

current project also motivates interventions facilitating TCKs’ functioning. In particular, the integration 

of cultural paradigms, global mindset, and cultural intelligence can be stimulated via environmental 

inputs. Interventions targeting these variables could potentially improve the well-being and inclusive 

mindset of TCKs. 

 I would like to conclude with a quote by sociologist Ann Baker Cottrell (as cited in Lang, 2002, 

p.2), “TCKs are showing us where we are going, and we are just catching up”. 
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6. Research publications  

6.1. Study 1 – Complex but integrated: Exploring social and cultural identities of women Third 

Culture Kids (TCK) and factors predicting life satisfaction 
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